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ATTITUDES TOWARD BILINGUAY. EDUCATION:
A STUDY OF PARENTS
WITH, CHILDREN IN SELECTED BILINGUAL PROGRAMS

Lorraine P. Gutiérrez, Ph.D.
Department of Curriculum and Instruction
-The University of New Mexico, 1972

STATEMENT OF THE PROBLEM

The purpose of this study was to investigate attitudes
of parents, whose children were in bilingual programs; tovard
hilingual cducation. The study also sought to find if differ-
ences existed between income groups in attitudes related to
sex, age, mobility, and education.
| Two hundred and twenty persons (or 110'pairs of parents)
whose children were in bilinéual programs in ten schools in
the Albuquerque Public School S&stem comprised the sanple,

. They were divided into two socioeconomic groups'bascd'on'
occupation, lower-middle and upper-lower, and subdivided by
sex, agc,'mobility and education. A sixty-three item ques-
~ tionnaire was administeéred to -each pair of parents by a
trained Spanish-speaking interviewer. The questionnaire was
'simultaneously given to both parents ét their home. A1l of
the reéponses were obtained within a two-weck period in order
to prevent time from being a variable that ﬁight havé pro-

duced differences in attitudes. The t-tests were used to
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vii,

determine vhether significant differences existed between
the two greups.

RESULTS

The mean scores for the total population were high
on nmost of the statements, indicating an homogencous pos-
tive att:tude toward bilingual cducatJon. There were few
s1gn1f1cant dlffcrcncos between sociocconomic groups. Of
the other independent varlables, age produced the most
significant differences. This 1ndlcatcd that those under
age 35 werc more positive in their attitudes than were the
older group. Those under age 35 spoke less Spanish with
their children but had a morc pos1t1ve attitude toward
bilingual education. Amount of education did not seem to
alter this attitude significantly. In several instances,
however, the amount of mobility significantlr affected the
response towsrd certain statements. The lower soc1oeconom1c
group reflected stlonger attitudes on secveral statﬂments
than the middle socioeconomic group.

CONCLUSIONS -

" This study indicated that parents enthusiastically
. approved of the on-going b111npua1 and bicultural prograns
to which the1r.ch11dren were being exposed. The attitudes
of the parents in this sample demonstrated a strong senti-
ment for Bécomihg or remaining a bilingual-bicultural society.
Exposure to bilingual education for both groups produced a

h1gh1y favorable response.
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determing whethor sigoificant differences existed between
the two groups.
RESULTS
The mean scores for'the~tota1 population were high
on most of the statements, indicating an homogencous pos-
tive attitude toward bilingual edocation. There were few
significant differgnoes between socioeconomic groups. Of
the other indepondent variables, age produced the most
significant differences. This indicated that those under
age 35 were more positive in their attitudes than werec the
older group. Those under age 35 spoke less Spanish with
their children but had a more p051t1vc attitude toward
.bilingual cducation. Amount of ‘education did not seem to
‘alter this attitude 51gn1f1cant1y In several instances,
however, the amount of mobility significantlf affected the
response toward certain statements. The lower socioeconomic
group reflected stronger attitudes on several statemento

than the middle socioeconomic group.

CONCLUSIONS

This study indicated that parents enthusiastically
approved of the on-going bilinguol and bicultural programs
to which their children were being exposed. The attitudes
of the parents in this Sambie demonstrated a strong senti-
ment for becom1ng or rema1n1ng a bilingual-bicultural soc1ety

Exposure to bilingual education for both groups produced ar

highly faVOrablc response.
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CHAPTER 1
INTRODUCTION AND JUSTIFICATION

The need to ¢ommunicate with other countries has
become morc apparent each day. An expanding technology
that draws countries closer together has resulted in a neced
to'rccognize diversity of languages and cultural differences
which exist throughout the world, and schools need to meet
the challenge of preparing students to live and work in
such a world. Bilingual education for all children has
been postulated as a step in the right direction. Mackey
(1969, p. 1) points out that:

There are few countries where one cannot find
some instances of bilingual education. In the
past decade the demand for bilingual education
has been increasing in most parts of the world.
In the developing or emerging nations the demand
is caused by the risec in the status.of one or
more of the vernacular languages combined with
the nced to maintain an international language for
the purposes of sccondary and higher education.
‘In other nations, where the official language
has alrcady attained intefnational status, a
changing climate of tolerance toward minorities
has often made it possible for ethnic groups
spcaking a language other than that of the
national majority to organize, with official

approval, their own schools irn their own
language. '

In the United States, social pressure has at least

brought about an awarecness of the problem. According'to
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John and llorner (1971, p. xxii):

Much of the present attention directed toward
bilingual education in this country has been
sparked by the vocal demands of Spanish-specakin
and Indian language groups. The political '
impuct of thesce groups is increasingly felt

in the national scene, as they continue to

struggle for the maintenance of their lin-

guistic and cultural identities.

It was not until the 1960's that enough pressure
was placed upon legislators to enact bilingual education
mecasurcs., As a rcsult, bills in 1967 were introduced in
Congress to amend the Elementary and Sccondary Education
Act of 1965 to provide for bilingual ecducation programs.
This amendment, known as the Bilingual Amecrican Education
Act, was passcd as Title VII of the Elecmentary and Secondary
Education Act of 1965. It became effective July 1, 1968,
and js administered by the United States Office of Education.
The purpose of the Act, according to Andersson and Boyer
(1970, p. v), is "to conserve our language résources and
to advance the learning of the child, irrespective of
language. It secks to make learning thc objective of the
classroom, using other languages in addition to English
to accomplish this objecctive." 1In 1970, the federal
government, as reported in the'tuide"(1970, p. 1),
appropriated $21,250,000 for bilingual education under
Title VII for the purpose of ""developing and operating
programs for children aged 3-18 who have limited English-
speaking ability."

-

Morc rccently with the opinion of David Norvell,
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New Mexico Attorney General, local concern for bilingual
programs has been growing. llis opinion (071-102); dated

August 26, 1971, to Licutenant Governor Robert A. Mondragan

has focused attention on the problem. Implications

for the preparation of teacher training "so that they

may become proficient in both the English and Spanish
languagbsﬁ is but onc of the problems that faces educators
today. The fact thuat these programs are new and cxperi-
mental has up to now left many questions unanswered. Onc
of the immediate issucs that nceds to be dealt with is
the role that the community should play, in bilingual

programs. Ulibarri (1970, p. 1) states:

. A program that does not take into account
the problems of the community, the nceds of the
individual, and the aspirations of the people
cannot hope to be anything more than a
veneer that helps to hide the anomalies
cof the community and .to engender helplessness
in the individual. Such a pProgram will never
have the support of the community nor the
enthusiasm of the individual.

Ulibarr§ emphasizes that in any bilingual program
consideration must be given to (1) social class, (2)
relative cconomic standing of the community and the

groups, and (3) cxtent of acculturation (1970, p. 1).

John and Horner (1971, p. 187) point out that:

The participation of parents is a critical aspect
of bilingual cducation. Although many bilingual
educators support this view, they fail to implement
it. When programs are planned in isolation
from the community, parents' contributions become

. merely incidental. Parental participation aand-
community control do not guarantce relicf from

458 MY iy A st e
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thc shortage of quali{ied teachers, the

lack of curriculum materials, 1limited funds,
or f'rom any other of the problems specific
to bilingual education. Such participation
and control do, however, provide support for
the continuity to the schools' ci{forts.

] H The majority of the parents of children who are
' enrolled in bilingual programs in New Mexico arc of

Mexican or Spanish descent (Title VIT, 1967, draft).

There are also some programs for students from the Indian
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population. It appears that the population of the Spanish
cthnic groups differs in the degrec of acculturation to the
Anglo culture. "One of the more important criteria :
of assimilation used by sociologists is the degrec to o
which a group spcaks English or a forcign tongue, énd
Mexican Americans. have retained their native language
to a relatively higher degree than most other cthnic groups"
(Skrabanck, 1971, p. 19). 'In the Las Cruces, New Mexico, area,
for cxample, many of ‘the parcnts'arc first generation immigrants
from Mexico. In the northern part of New Mexico, many of the
third and fourth generatijon residents are descendants of
scttlers that came to this country during the time of the

. B conquistadores. The Spanish spoken in this area still

retains much of the sixteenth-century flavor.

McWilliams (1968, p. 74) states in this Tegard:

"A Castilian of the yecar 1525," writes Mencken,
"would understand a New Mexican far more readily
than he would a Spaniard." -

Partially becausc of the influx of the Anglo culture

in the Albuquerque area, many of the parents whose children




are in bilingual programs speak little Spanish although
they may retain the customs and belicefs of the culture.
McWilliams (1968, p. 74) points out that:

In central New Mexico, where the Anglo-American
influence is most pronounced, lUr. Campa notcs

that "the whole manncr of living is fast

becoming Amcricanized, in some cases to the point -’
where Spanish is no longer spoken in the home."
Where the language vanishes,” the traditions

and customs arc soon forgotten.

Because of the differences in nceds within the

communitics in the state, one of the questions that still

needs' to be answered is, how do parents and communities

feel about bilingual cducation? More data nced to be

gathered in order to determine thc'kind of bilingual

“education model a particular community fcquires. There is

at lecast the possibility that cach community pecrceives

bilingual education and bilingual p;ograms differently.
Fishman (1970, p. 8) points out that:

Various types of bilingual education programs
make implicit assumptions about the kind of
language situation that ought to exist in that
- community. Program developers should make
their assumptions explicit and attempt to
test the validity of these assumptions by
gathering various kinds of data regarding the
socictal functions of community languages and
cxisting attitudes toward them, both becfore and .
during the deveclopment of bilingual education
programs.

He also states that:

Gaarder suggests that the way in which a school
or community goes about establishing a bi- ,
lingual program will largely define the structure
the program will take.
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“John and llorner (1971, p. 187) in this }cgard claim
that:

Educational innovations will remain of
passing interest and little significance
without thec recognition that cducation is
a social process. Tf the school remains
alien to the valucs and nceds of the

community, if it is burcaucratically run,
then the children will not receive the

cducation they are entitled to, no matter

vhat language they arc taught in.

Therefore, in keeping with the recommended
procedurces of cxperts in the ficld of bilingual educa-
tion, the attitudes of parcnts must be surveyed to
insurc support and relevant programs.

Most bilingual programs in existence today are
directed primarily toward "transitional bilingualism"
(Fishman, 1970, p. 4) to permit students to "adjust to
school" by mastering English. Few programs have
maintenance of native language and culture as an ultimate
goal. Bruce Gaarder (1970, p. 64), after revicwing the
Bi]inguai Act and project proposals, has stated:

Onc glaring discrepancy with programs funded

under Title VII is the inadequate attention,

resources, and understanding to the other

tonguec, as compared to the attention paid to
English.

In other words, the majority of these programs are
offering jusi cnough hilingual teaching to qualify them
for federal funding.' According to Gaarder (1970, p. 64):

Thcir.main objective is to use the child's mother

tonguc for purposcs of instruction as a "bridge"
te knglish to be crossed as soon as possible
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‘and climinated entirely or virtually so in
favor of English as the sole medium, Although
this objective is not wrong in and of itsclf

~and even though it's a considerable improve-
ment over what schools have offered in the
past, this program modcl is far from being
a truc bilingual program.

Gaarder states further (1970, p. 172):

The Bilingual gducation Act which provides
legislation in support of dual-1language
public schooling is written in such terms
that permit both the ethnocentrists and

the cultural pluralists to sece what they
want to scc in the act.

While the principles of bilingual education are
sound, it continucs to be just a "promissory note to
the poor'" and "a lefthanded contribution to increasingly
vocal and organized (though still exploited and dispossessed)
Hispanos and Indians" (Fishman, 1970, pp. 8-9).

Rescarch which deals with attitudes and béliefs about
minority languages is scarce. This becomes most obvious
after rcading what Gaarder, Fishman, Andersson and others
have to say of education for the Mexican-American.
Educators often do not know if parents in minority
language communities want their children to be instructed
in the home languagc in all curriculum areas. Members
of a community can nullify the best of programs by their
lack of cooperation and more overt forms of resistance
if they fcel that schools are oﬁt to hamper their
children. The linguistic features, the linguistic

functions within the community, and the attitudes of the
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community toward thc standardization of the language
nccessarily have to be considered before they can be
incorpvriated in the school curriculum (Fishman, 1970, p.
Fishman (1970, pp. 8-9) statecs that the minimal
kinds of information necessary in cstablishing an appro-
priate progrﬁm 1or a community arc:
| 1. A survey that would establish the language
and varictics cmployed by both parents and
children, by societal domain or function.
2. Some rough cstimate of the rclative per-

formance lecvel in each language, by societal -
domain,

3. Somec indication of community (and school
staff) attitudes toward the cxisting
languages and varicties and toward their
present allocation to domains.

4. Some indication of community (and school
staff) attitudes toward changing the
cxisting language situation.

According to Fishman (1970, pp. 8-9), this would
permit "citizens, board members, administrators, and
tecachers" to sclect the type of program which would fit
the needs of the community, both in determining the
"existing language situation" and in directing the

"extent of change in that situation."

PURPOSE OF THE STUDY

The general focus of this study was to investigate
parcntal attitudcs toward bilingual education in selected
arcas of a large metrupolitan area in New Mexico. Spe -
cifically the study dcalt with assessing attitudes

of Spanish-spcaking and/or Spanish-surnamcd parcnts of

[
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children in schools with bilingual programs toward the
following aspects of bilingual ‘education:

l. Attitudes toward the bilingual cducation
program.

2. Attitudes toward use of Spanish in the
curriculum.

3. Attitudes, towvard culture.
Some of the questions this study hoped to clarify were:

1. Do attitudes of parents with children
inveolved in bilingual programs differ
depending upon socioeconomic status?
Do attitudes of parents with children
involved in bilingual programs differ
depending upon education?
Do attitudes of parcnts with children
involved in bilingual programs differ
depending upon mobility?

Do attitudes of parents with children

involved in bilingual programs differ
depending upon age?

Do attitudes of parents with children
involved in bilingual programs differ
depending upon sex? _ '

A list of students was obtained from ten schools that
were in a bilingual program. The schools were divided into
two groups, predominantly lower socioeconomic status and
predominantly middle socioeconomic status, based on Warner's

occupation scalc (1949, pp. 140-141). These groups were fur-

ther divided by sex, age, mobility, and education. Each of

the familics within these divisions was then assigned a num-

ber and the random selection was made. The information was
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obtained in a two-weck period within the 1971-1972
school ycar. Onc hundred and ten pairs of parents were
randomly sclected, making a total of two hundred and
twenty persons, Seventy-five more pairs of parents were
randomly sclccted for an alternate list, of which sixty-
two pairs were used. A gixty-thrce item questionnaire
deviscd by this investigator was given to the above
selected parents, and demographic information was

obtained.

. LIMITATIONS

This rescarch was limited to Spanish-speaking and/or
Spanish-surnamcd-parcnts of childrqn in bilingualicducation
programs in ten schools in the Albuquerque metropolitan arca.
lata, computations and conclusions drawn from this study are
applicable to the randomly selected parcnts'of students in
only thesc schools, and should not he construed to imply that
similar questioning of other parcnts from other schools would
yicld the same results. This is the limitation in the design
cf the study.

DEFINITION OF TERMS
For the purposes of this study, the following defi-

nitions have hecn used:
Bilingual Education: "The concurrent use of two

languages as the media of instruction for a child in a given
school curriculum except the actual study of the languages

themsclves” (Gaarder, 1967, PP. 110-120).

Bilingualism: The usc of two Janguages by an in-

—

dividual, which does not necessarily imply fluency.




Mexican-American: "Refers to persons with Spanish

surnames who come from Spanish-speaking parentagc“ (Skrabanck,
1971, p. 18).

Attitude: "A relatively enduring systcm'of affective,

evaluative recactions based upon and reflecting thc evaluatlve

concepts or heliefs which have been learned about the charac-
teristics of a social object or class of social objects"
(Shaw and Wright, 1967, pp. 19-11).

SUMMARY

The problem--the need for parental participation

as a critical aspect of bilingual education--is prcscntcd

in this chapter along with a discussion of the study. This
study had a particular refcrencc.to the Spanish-speaking

or Spanish-surnamed parents of children who were enrolled

in bilingual education programs in ten schools in Aibuquerque,
New Mexico. Although there is a paucity of research in this
arca, Chapter II dcals with the ﬁertinent research that has
been done.

Chapter 111 describes the selection of subjccts, pro-
cedures and analyses employed. A description of the statis-
tical interpretation of the data follows in Chapter IV. The
final chapter, Chapter V, contains summary, conclusions, and
recommendations. Supplementary information is included in

the appendices.




CHAPTER II

REVIEW OF RELATED LITERATURE
AN HISTORICAL PERSPECTIVE

According to Theodore Andersson (1971, p. 1),
bilingual schools in the United States fall into two periods:
from 1840 to 1920, and from 1963 to the present.  In 1840 a
large German-speaking minority in Cincinnati may be said to have
had the first bilingual school. During the first period, approx-
imately a million American children reccived a part of their
instruction in Ccrman as well as in English. Despitec the ex-
tent and historical importance of this early bilingual school-
ing, it failed to provide an authoritative curriculum modecl
for bilingual cducation. The bilingual program, often only
a language program, was rarely integrated into cither the
philosophy or the practice of school or society. Bilingual
schooling disappeared from the United States scene from the
time of World War I until 1963, when the Dadc County bilingual
pProgram was initiated in Miami, Florida. A Ford Foundation
grant provided for instruction in both English and Spanish
for Spanish and English-speaking children. As described by
Theodore Andersson and Mildred Boyer (1970, Vbi. 1, p. 18),

in 1963 the Dade County, Florida, schools undertook a

B S T I TP
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completely bilingual program in the first, seccond and

third grades of the Coral Way School. This was done to
better meet the nceds of the children of Cubans who were
migrating in large numbers to the Miami area. As Andersson
and Boyer (1970, Vol. 1, p. 18) point out:

At first participation was made voluntary and

a few parents chose to have their children fol-

low the all-English program. By the end of the

first year, however, the bilingual program had

won almost unanimous approval and it was no

longer necessary to offer the unilingual option.

Approximatcly half of the instruction is given

in Spanish by competent Cuban teachers and half

in English by American teachers. The American

and Cuban teachers working in the same grade

form a cooperative tcam and confer frequently

in order to coordinate their teaching.

An annual report by the Dade County Public Schools
(1970) showed that there had been a continuous countywide
growth in the Spanish-specaking population, thus increasing
the nced for bilingual programs. According to the report,
by Scptember, 1969,.the total number of Spanish-speaking
pupils was 49,552; 30,140 were Cuban refugee pupils and
16,412 from countries in South and Central Amcrica, Mexico
and Pucrto Rico. From 10.5 percent of total school member-
ship in 1965, the number reported by the schools increased
to 13.5 percent in 1967 to 19.1 percent in 1969.

Two noteworthy programs were begun in Texas in 1964
in the Nyc School of the United Consolidated Independent
School District, outside Laredo, and in the San Antonio
Independent School District. The United Consolidated Program

- was begun by the school board and supcrintendent of the
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District in the first grades of Nyc School. llalf thc children
were English-speaking and half werc Spanish-speaking. 1In

1965 the program was expanded into the sccond grades and in
1966 into the third grades. Two other clementary schools in
the bistrict began bilingual programs in the first grade in
1966 and planncd to move up onc grade at a time:

The tecaching, in Inglish and Spanish in all
clementary school subjects, is done by bi-
lingual tcachers who are native speakers of
Spanish and fluent also in English. They

move without effort back and forth in Spanish
and English, using cach language about half of
‘the time. In the fourth grade, where the self-
contained classroom changes to the departmental
organization, Spanish is continued as a subjcct
onc class period a day. . .. An evaluation of
lecarning in mathcmatics reveals that bilingual
learning--for both Anglo and Mexican-Amcrican
children--gives better results than does
learning in English alone. The enthusiasm of
school board, administration, and teachers

has cnabled this program to prosper, to attract
numerous visitors, and cven to entice famiiies
to move into the district (p. 19).

The San Antonio bilingual program, originally begun
in 1964 as a reading-rcadiness program in English for Spanish-
spcaking children, is one of the oldest and best known. It
cncouraged the preparation of new materials and new'teaching
techniques, which were used for thirty minutes. in the morning
and thirty minutes in the afternoon in two experimental strcams
of Spanish and English:

By 1967 the success of the program was suffi-

ciently rccognized to permit a somewhat greater

cemphasis on the use of Spanish, starting in

grades onc and two, and to designate it as a.

bilingual program. The teaching in Spanish

is all donc by native speakers, either the
rcgular classroom teacher or another who

-
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cxchanges with the regular tcacher. The sub-
ject matter stresses the sclf-concept and in-
cludes language arts, science, and recently
social studies. The relatively limited emphasis
on.thc use of Spanish--some eighty minutes a
day--suggests that, in contrast with Dade County
and United Consolidated, this program is more
concerned with transfer than it is with main-
tenance of Spanish as such. Spanish is used
esscentially to build the sclf-concept of child-
ren and to facilitate their learning of English
as the cventually exclusive medium of learning
(Adersson and Boyer, 1970, p. 19).

A list of additional bilingual programs in thc United
States prepared by Mr. Andersson and Miss Boyer (p. 19) con-
sists almost ecxclusively of public elementary schools in

which the two languages taught are Spanish and English. In

-~

-1965, bilingual programs began in Pecos, New Mexico, and in

Bdingbqrg, Texas. Similar programs were started in 1966

in the Harlandale Independent School District of San Antonio;
in Del Rio, Texas; iﬂ Zapata, Texas; in Calexico, California;
Marysville, California; and Rough Rock, Arizona (Navajo and
English). The foliowing programs were begun in 1967: Las
Cruces, New Mexico; Hoboken, New Jersey; Corpus Christi,
Texas; Del Valle, Téxas; and St.‘Croix, Virgin Islands. A
steady incrcase in the number of bilingual programs being
startcd-can be noted from the.Andgrsson and Boyer monograph
(Appendix V, Vol. 1). Under Title VII of the Bilingual
Education Act, Arkansas, Colorado, Connecticut, Hawaii,

New Hampshirce, and other states Began bilingual programs

in 1969-1970. Statcs such as California.and Texas egpénded

their programs to include other cities and areas.
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In the hearings held by the Housc'and Senate in
1967 on bills proposcd to amend the Elementary and Secon-
dary Educatidn Act of 1965 in order to assist bilingual
cducation programs, a report was made by the Officc of
Education describing the existing programs which made
assistance available to non-English-spcaking children.

These prbgrams included Titles I and II of the Clementary
and Secondary Education Act, the Adult Education Act, Title
V of the lligher Education Act, Title XI of the National De-
fense LEducation Act, and the Cuban Refugee Assistance fro-
gram. The children participating in these programs include
monolingual‘native spcakers of American English, monoiingual
native spcakers of a language other than English, apparent
balanced bilingual speakers, and bilingual speakers who shoﬁ
grcater proficiency in one language 6ver the other.

In a statement prepared by A. Brucé Gaarder (1967) for
hearing before the Special Subcommittee on Bilingual ﬁdhcatfon
of“thc Committee on Labor and Public Welfare, United States
Senate Ninetieth Congress First Session on S.'421, he gave
five main rcasoas whiéh sﬁpport bilingual education. The first
three apply to the child's years in the elementary school:

1. Children who cnter school with less compe-

tence in English than monolingual English-
speaking chbildren will probably become
retarded in their school work to the extent
of their deficiency in English, if English
is the solc medium of instruction. On the -
other hand, the bilingual child's conceptual

development and acquisition of other exper-
ience and information could procecd at a
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normal rate if the mother tonguc were used
as an altcrnate medium of instruction. Rc-
tardation is not likely if there is only oné
or very few non-lnglish-speaking children in
an entire school, 1t is almost inevitable

if the non-English language is spoken by

large gronps of children.

2. Non-kEnglish-spcaking children come from non-
knglish-speaking homes. The use of the child's
mother tongue by some of the teachers and as

i school Janguage is necessary if there is to
be a strong, mutually rcinforcing rclationship
hetween the home and the school.

i Bkt T\t van s 08 arm

3. Lunguug? is the mo;t import?nt-extcriorization
or manifestation of the sclf, of the human .
personality. If the school, the a]l-powcrfsf“““*’
school, rcjects the mother tonguc of un entire 3
group of children, it can be expected to affect _ |
seriously and adverscly those children's conccept T
of their parents, their homes and of themsclves.

The other two rcasons apply when the bilingual child

becomes an adult:

4. 15 he has not achieved rcasonable litcracy
in his mother tongue--ability to rcad, write,
and speak it accurately--it.will be virtually
. uscless to him for any technical or professional ]
) "work where language matters. .Thus, his unique : ]
potential carcer advantage, his bilingualism,
will have been destroyed.

5. Our pecople's native competence in Spanish and '
. ¥rench and Czech and all the other languages and -
the cultural heritage each language transmits
arc a national resource that we need badly and
must conscrve by every reasonable mcans.

Tl)i ROLE OF T1E PARENTS AND THE COMMUNITY

Education has long been recognized as a joint endeavor of
the school and community, for when the school and community join

forces much can be accomplished. The Rough'Rock Dembnstrétion
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School at Chinlce, Arizona, is a good example of such combined

cfforts. Their belicfs are based on the préccpt that parents

have an obligation and a right to see that the education of

their children is in stop with their needs and aspirations.
The program, which pivots on parental involvcmcnt and coinaunity
participution, offers Navajd and English content in the curric-
ulum on an equal basis. The curriculum is based on the idea
that much of the education of their children can be Cclosely
integrated with the Navajo culture. Parents have been hired

to teach about the history, language and culture. "From the
first day of school at Rough Rock, children have been able

to walk into a classroom and find their Navajo ways and lan-
“guage not only accepted, but encouraged" (Hoffman, 1969, p.
141). Present indications are that.the success of this

program has been aftributcd to the closc cooperation of the
community at large along with the parents and teachers. Hoff-

man states that cven though the results appear favorable at

this carly stage,

tvo major points stand in its favor: (1) the
Navajo people themselves are closely involved

in the cducation of their own children and (2)
at last a Navajo school has totally dedicated
itself to cxperimentation and to documentation
of the experimentation for the benefit of the
total Navajo community. Present indications are
that Rough Rock Demonstration School may be the

most hopcful step forward in a century of Navajo
education (p. 145). .

Similar problems and endeavors for their solution have

been cncountered by different communities of various ethnic

groups. Vﬁzquez (1970, p. 68), reporting on problems’ facing

—_——
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Puerto Rican children, states that the schools have failed to

deal effcctively with their needs. It is up to the community

to press for morc .functional programs. llc lists crowded . |
schools, poor phy31ca1 plants, short time and double ae931ons, f |
poor rcading ability, poor teaching staff and less pupil ex- |
penditures as .among the most prevalcnt when comparlng the "12 ‘
bottom qchoole" with the "12 top elementary schools" in the

Bronx arca. Collcge enrollment for the Puerto Rican is very

low (Vazquez, 1970, p. 68) This is true of alil Spanish

speaking populations. Walter F. Mondale (1970), United States
Senator from Minncsota, réports that statistics show that "40
percent of Spanish speaking students in California drop out by

the eighth grade: 87 percent of Puerto Ricans over 25 years

of age in Ncw York C1ty have not completed high school; the

average number of gchool ycars completed by the Mexican Amer-

ican in the Southwest is 7.1 years." A survey conducted by

f;  i the Unitecd Bronx Parents showed that Negro and Puerto Ricans

more often enroll in vocational high schools, but leave before | ’
they can graduate and if they stay, receive a general diploma
(Vazquez, 1970, p. Sé).

Contrasting the cohcsive'cooperation of'coﬁmunity;
parcents and the school of the Rough Rock Demonstration School,
the Puerto Rican community, according to Vazquez, lacks this
cohesiveness, Clubs established by Puerto Ricans have re-
mained largely social. 'Listéd as factors that have.éontrib-

uted to this lack of organization are: "dispersal of population,

30
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high mobility, lack of political sophistication, and the

stultifying cffccts of cconomic ‘demands in an alien environ-

ment'" (p. 69). Coupled with the. feeling of instability be-

causce of "commuter" status, the Puerto Rican does not‘sce
himscelf as a stable member of the community so he is not
likely to participate in community affairs. According to
Vazquez, three factors in the last decadec have done much to
reversce this trend: '"the enactment of antipoverty legisla-
tion with its emphasis on community.organizatioﬂ and ﬁarti-
cipa'tion, thc'Negro struggle for Civil Rights, and the politi-
cal controversy over the decentralization of public schools"
(p. 69). 'As a result the Puerto Rican community has united

to implement the recommendations of Puerto Rican groups which
met at the Mnyor'é Conference of 1967, Aspira Conference on
Education of .1968, the luerto Rican Forum's 1968 Conference on
Economic Development, and the Kings County Puerto Rican Leader-
ship Conference. Méjor rccommendations by these groups have

been:

1. to increase and upgrade Puerto Rican and bi-
lingual educational personnel and administrators;

2. to improvc school-community relations;

3. to makeé the curriculum relevant;

4. to increase Puerto Rican political power and
community action;

5. to strengthen adult education; |
6. to prepare youth for postsccondary education; -

7. to act on the national level (VAzquez, ﬁ; 71).
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Programs such as those in Dade County, Florida, have
cvolved through community action and an awareness of the

school adwinistration that a new and.different kind of

curriculum was needed to meet ‘the nceds of the great '

numbers of Cuban children who migrated into this country.

PUVETS I SN

. ; _ This program has becn_enthusiastically.approved'by the
‘ community. J. Lee Logan, Principal of the Coral Way
Elementary school in Miami, Florida, states that:

Bilingual and bicultural schools will provide
K both an immediate and a long-range solution to
- k some of America's social and economic problems
where cultural understanding between cthnic
groups is lacking. Realizing this, wise super-
-intendents and school boards with long-range
vision will cstablish more bilingual schools.
They -will soon realize that learning a second ]
P | language must not be limited only to the affluent. !
A : _ Morcover, I predict that communities themsclves
B will demand that school boards establish nore
' of these programs (1970). - :

In theASouthwest, parcnt and community involvement are ?
being inclu&cd in bilingual programs. An examplc of fhis is
the Laé Cruces Elementary School District in Las Cruces, New
Mexico. This bilingual program.is designed to increase a;hieve-

ment levels of K-3 pupils,.located in two elementary schools

funded by Titles II and VII of the Elementary and Secondary
Education Act.. The project emphasizes the cultural and lin-
";ﬁ"-'v guistic heritage of the;arca5 the sfructure of the Spanish and
i English languages, bilingual-bucultural‘interaction, and the
cstablishment of optimal learning climates“in school, home
and community, according to the report 6f DeBlaséEé and Stevens

(1909). Program components include parental involvement and

32
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_teacher in-service training. As is £rue of_alﬁost all
programs, longitudinal evaluation is nceded to assess the
effectiveness of the program.. '

In a paper presented by Natalie Picchiotti (1970) at
the Third Annual TESOL Convention in Chicago, she described
the work being done at Lafayetie Centcr, a bilingual ele-
mentary school for Spanish-spcaking children in Chicago. The
primary concern of the Ccntcf has been parent involvement,
with home visits to the parents by school-cohmunity repre-
sentatives before and after enfollment. The author stresses
the importance of fotal commﬁnity involvement and a recog-
nition of the community's rights cdncerning ifs children's
: cducation. .

Parent advisory boards have been established in some
programs to integrate the culture and language of the communi ty
and cnhance the self-concept of the child. In describing ex-
isting programs, John and Hofner (1971) have outlined parent
and community roles. The.extent of role invol§ement ranged
from pareﬁts'involved in policy making and as hémbers of
advisory boards to the Rough Pock Demonstratién schooi, which
includes an ail-Navajo scvcn-mémber school hoard that exerts
authority on the kinds of programs and policies to be imple-

mented by the school. Parental involvement at Rough Rock

ranges from parents eéting in the cafeteria to residing in the

dormitorics for several days.
Recognizing the nced of community participation, the

- government cncourages the inclusion of the active role of
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parents and community in such programs. Federal grants
now require that parent involvement be writtcn into the

proposals,

TARENTAL-COMMUNITY ATTITUDES TOWARD

BILINGUAL EDUCATION

A'study by-R. Pallister and J.'Wilson (1970, pp. 56-60)
reflects how parental aspirafion affects their children's edu-
cation. The purposc of this investigation was to compare the
aspirations, attitudes and knowledge éf working class parents
with thosec of middle class parents. Middle class parents were
ambitious beyond the intellectual capacity of their children.
Working class parents were found to be under-ambitious and
lcss intcrcstcd in having their children go on'to higher
education. The authors were alarmed st the extent of dif-
ference in knowledge of the cducation system (not the amount
of knowledge) between the middle class and working class
parents. "If one can assume that an interest in education and
ability to guide the child presupposcs a knowledge of the
cducation system, the working class clrild is.tre$endously
disadvantaged" (1970, p. 59).. If this is so, the parents
“whose children are in bilingual education programs may not

immediately foresce the advantages of a bilingual program,

The authors further point out: "For the very poor, at present,

cducation is a'luxury; for the middle'class, it is an essential,

for it is education which maintains the middle class children

in the middlc class" (1970, p. 60). Bilingual'educapipn has
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for ycars becn a luxury available only to the middle class,

It has only been since 1967 through Titlc VI] of the Ele-

mentary and Secondary Education Act Amcndments that parti-
é cipation has been cxtended to American school children from

non-linglish-speaking homes (Andersson, 1970, p. v.), who

P X for the most part comc from lower socioeconomic groups. ' !
A survey conducted by Anne N. Sharrock (1570; pp. 194-

201) revcaled that parents showed a high degree of interest

in certain aspects of their children's education_such as
“their children's inability to talk "coherently and unself-
consciously." According to the author, "such difficulties

of expression would no doubt reflect very restricted lin-

T A A e Atimt el s T S 5LD B LA g ot mias T e b A

guistic backgrounds and their parentsi similar problems."
Diecbold (1968, p. 239) states that "in some cases,
croSs-gcnerational (parent-éhild) conflict is as destructive

as that cxerted by the conventionalized conflict between the

monolingual and bilingual commun;tiesf" Exfending this view . i
to bilingual education, parents.may be producing not only a
restricted linguistic pattern for their children but also an
attitude toward another language. The parents' attitudes

may be ncgative to .another langhage bccause of their difficulty

in expressing themselves in that language. Mackey (1970, P.

605) states that "the child's proficiency may be limited in
some domains and extensive in others, depending on his pattern

of languapge bchavior outside of school "

The gcncral prestige of the two languages in a bilingual

socicty has a definite effect on the students' attitudes toward

35

X




v Era e R ML 7St e e

25

the languages. A study by Lambert and othefs (1962) of
Lilingual Franco-American high school students in Maine
and Louisiana showed that in Maine, where the prestige

of the French community was greater and more stable, the
students' attitudcs toward French and their achievement
were better. Lambert (1969) discussed the Gardner study
(1960), which revcaled that students with a culturally-
favorablc disposition to learn French had parents. who were
sympathetic to the French community. Thercfore, it can be
concluded that support from parents who understand what the
school is attempting to do and why is a vital reinforcement

of in-school efforts. The school attempting a bilingual
.program must consider the attitudes of the parents, know

their necds and plan for them, as well as make progress

toward influencing family attitudes. Ulibarfi (1970, p;

11) states in this regard that "it is necessary to legitimize
the bilingual educafion program in the eyés.of the public,

the parcents, anq the other patrons of the school." John and
llorner (1971, p. 187) suggest that a critical aspect of bi-
lingual cducation is parent participation. Lducators, however,
fail to implement it although the} support this view, and a
they state (1971, p. 187):

When programs are planned in isolation from

the community, parents' contributions become
merely incidental. Parental participation

and community control do not guarantec relief .
from the shortage of qualified teachers, the lack
of curriculum materials, limited funds, or from
any other of the problems 'specific to bilingual
education. - Such participation and control do,
however, provide support for and continuity to
the school's efforts.

IV onkl Foon e et
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Valencia (1970, p. 55), in evaluating>the Pecos
Language Arts Program for the Western States Small School
Project, found that pﬁrents of children in the experimental
and control groups 'expressed a highly fgvorable attitude
toward inc;usion of learning materials felative to the
culture qf the Spanisp-speaking People." Data also revealed
"that parents had not experienced much involvement in school-

community activities related to the Spanish lan
However, the findings indicateq an interest in becoming in-

- volved" (1970, P. 55). This interest, Valencia claims; was
more apparent'with Parents whose children ﬁere in the Spanish
languaﬁe program. He concluded that a favorable atfitude

existed toward Spanish language instruction among children,

parents and teachers.

" In another study, Valencia reported that the statis-
tical findings of the Grants Biiingual Education Project re-
flected favorable parental attitudes. 1In ascertaining parental
attitudes of cthnic group differences toward bilingualism and
bilingual education, some thifty-six qQuestions were presented
to sixteen Mexican-Américén parents ahd thirteen American

Indian parents. He reported that ;

The response tended to fall quite consis-
tently in the favorable category, with
slightly higher means indicated for the
cxperimental groups. While a few variances
occurred between the Mexican American and
Indian American experimental groups, these
wcrz grincipally of an ethnic nature (1970,
p [ ] 3 L] ) N .
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Onc of the most important findings was the 'general trend of
parental support for bllanguallblcultural educatlon" (1970,
p. 43).

In a study done in Scottsbluff, Ngbraska,vValencia found
that although the experimental and control groups were similar
in their responses, both groups indicated positive educational
expcctatibns, along with positive attitudes toward the school |
program, and further that parents in both groups desired greatef
involvement in the school relating to cducation of their child-
rcn.' Valencia states: "In essence it appears that the bi-
llngua]/blcultural program did not produce a greater effect

" on the three attitudinal variables among parents of experi-

mental group_children,a§ compared to parents of control group

children" (1970, p. 24).

VARIABLES THAT ARE FOUND TO_AFFECT
" PARhNTAL ATTITUDFS

John and Horner (1971, .p. 143) suggest that the
complcxlty of b111ngua1 programs as well as the direction
that each will take depend a great deal upon the general
and specific goals of the program. Is the program geared
for producing greater proficiency in English or Spanish; or
both? To what degree is the proficiency of either language
important to the barents? What languages are used in the
home?' Is onc more fluently used than the other? What is

the language of the community? What is the language of the
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parcents with their children, their friends, their relatives?
In an informal or formal setting do the parents use the sanmc
language? What is the status of the language in the community?
Is it viewed in a negative or positive mapner? Does it have
utilitarian value on the job, or is its use frowned ﬁpon?
These arec but a few of the questions that must be dealt with.
When the child is viewed in a cultural setting the problem
poscs other questions. Do the parents believe that teaching
their native tongue to their children is important to the
child's self;concept? What do they value of their culture?
Ulibarri (1970, p. 1) suggests that the minimum considerations
for a bilingual program should be '"1) social class, 2) reclative
economic standihg of the community and of the groups and, 3)
extent of acculturation.”

‘Among other questions that. need to be answered,
according to Trow (1967, p. 358), are:

To what extent are different parts of the

population dissatisfied with their schools?

To what cxtent are they prepared to support

larger appropriations or bond issues? What

kinds of expenditures--teachers' salaries,

supplementary curricular programs, buildings--

do they view with greater or less favor?...

What is the nature and degree of interest in

public education in different parts of the

population, and how does this level of in-

terest affect.the readiness to support increased

appropriations for education, or to take other

kinds of direct action to. influence the nature

content of public education?
Trow suggests that educators also need to find out if the

programs are responding to the sentiments of the tax-paying
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public (1967, p. 359). These are but few of the questions

that confront ecducators today. More and more the public

is becoming aware of the kinds of programs that exist which have
failed to do the job of educatlng their children, Gaarder
(1964) states that "because it is constantly changing, the

dynamlts of a two-language commun1ty--whethcr a neighborhood-

an cntire town, or a reglon--can never 'be sufficiently studied" .

(emphn31s added).

SUMMARY
A review of the literature indicates that the bilingual
programs as Qell as the writing and research done in this area
are very recent. Bilingual education must be a joint endeavor

of the school and community as parental attitudes toward bi-

lingual education have a great influence on the child's ability )

to learn a language, Prcstlge of’ the language in the communlty
directly affects the child's achievement and attitudes toward
the language.

There is a vast area.of'information yet to be inves- -
tigated in a study of_bilingﬁal programs, Much-of this infor-
mation concerns the relationship ‘between the school and the -
parents, and more spec1f1ca11y, parental attitudes toward
bilingual educatlon. The needs and linguistic patterns
of the commun1t1es should be 1nvest1gated ‘before b111ngua1
Programs are started. On- -going programs should be evaluated

to assure that the objectives. are. being met.
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CHAPTER 111
METHOD AND PROCEDURES

This chapter describes the selectlon of subjects,

procedures and analyses employed.
SUBJECTS

The subjects used in this study were Spanish-
surnamed and Spanish-speaking parents of students who were
enrolled in bilingual programs in Albuquerque, New Mcx1co.
A list of studcnts was obtained from ten schools where
bilingual programs are in operatlon. The schools were
divided into groups according to what was thought to be _
predominantly lower sociocconomic status and predominantly
middle socioeconomic status. Each of the families within
these divisions was then éssigned a number and the random
selection was made. Since it was anticipated that the
majority of the families would be classified asglower
sociocconomicAstatus, the above procedure was deemed
necessary. It reduced the b1as Which would have occurred
had large numbcrs of lower socioceconomic status subjects
interviewed and then discarded to equalize the size of the
two groups. One hundred and ten pairs of parents were
randomly selected, making a total of two hundred and - h

twenty pcwsons. There were fifty-five pairs.in the lower
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sociocconomic-gfoup and fifty-five pairs in the middle group,
based on Warner's occupation scale.(1949, pp. 140-141).
Scventy-five more pairs of'parents werc randomly selected fur
an alternate list. Sixty-two were uscd from this alternate
list as somc of the original group had moved away, did not

wish to be interviewed, or did not have a husband living at

home.

INSTRUMENT

A sixty-threc item questionnaire measuring parental

attitudc toward bilingual education was devised by this
investigator (Appendix 1). The score,resultﬁ of parental
attitude toward bilingual eduéation provided the following
three areus for analysis, and wére expressed in terms of

the mean score:

1. Attitudes towafd the bilingual education
prograu.

2. Attltudcs toward use of Spanish in the
curriculum.

3. .Attitudes toward culture. (Appendix 2)

This qﬁestionnaire was first'submitted to a com-
mittee of cxperts to determine its content validity. The
instrument wa$ develdped following general Likert brocedures
(Shaw and Wright, 1967, p.24), and was constructed on a six-
point response scale from "Strongly Agree" through "Strongly
Disagrce." The items measuring a ﬁositive statement were
rated from the high of 6 through 1, and the negatlvely stated
items werc measured 1 through 6. To achleve 1nterna1 con-

51stency, scvcral items measuring the same attitude ‘were




stated differently (Appendix 3).

Information on demographic variables was obtained
from the respondents prior to administration of the inter-
view questionnaire. The demographic variables studied in
rclation to language use were: socioeconomic status (SES),

sex, age, birthplace of parents and grandparents (Appendix 4)

The statistical procedure used in the present investigétion
consisted of the use of the t-test to determine whether a
significant difference existed between two groups. The
t-test was applicd to each statement, as it was believed
important to analyze the groups within each item.

PROCEDURE

Eightcen male and female Spanish-surnamed and bj-
lingual individuals were hired to interview the pérents.
The factor of scx of the interviewer was important; it
was practical and necessary to have women interviewed by
wonen and men by men. |

All interviewers_were trained through group meetings
and by administcring the questiﬁnnaire to cach other. A
male interviewer along with a fcmale interviewer simul-

‘tancously interviewed thé parents in order to avoid discus-
sion of the questionnaire between the parents. A letter
of explanation was. sent to each parent, advising that an

intervicwer would be contacting them (Appendix 5).

Wherever a telephore number was available, the interviewer

used this as a means of prior contact with the parents,

The male and female interviewer working together arrived
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at the prescribed time, and each simultaneously interviewed
the parent of fhe same sex in different parts of the home,
in order to assure that no discussion of the items nor of
the responses could take place. The interview was made in
the home to place the respondent at ease in familiar sur-
roundings, | |

In a case where only one parent was available, the
intcrviewer administered the questionnaire, but it was
‘later discarded. Only the questionnaires with responses
from bLoth parents living in the same domicile were kept as
pdrt of the investigation. The responses were divided iato
two sociocconomic groups based.on Warner's socioeconomic
scale of occﬁpations (1949, pp. 140-141).

| SUMMARY ‘

Two hundred and twenty parents were randomly selected
from ten bilingual schools in the metropolitan area of
Albuquerque. The parents were divided into two socioeconomic
groups:. onc hundred and ten parents in the lower socio-
economic group and one hundred.and ten parents in the middle
group. A sixty-three item questionnaire, validated by a
committee of experts, was given to the‘parents within a two-
week period by cighteen trained interviewers. Demographic

variables of SES, age, mobility, education and sex were made

part of the information to be analyzed.




CHAPTER 1V

THE ANALYSIS OF THE DATA

The following interpretations are based upon this
investigator's analysis of each question and how the
resulits reflect this interpretétion.- Each of the questions
was designed in such a way as to have certain implications
toward bilingual education. These implications are re-
flected in the interpretations following.

In order to .extract the maximum information from
the questionnaire, t-tests were considered to be the most
viable methdd of analysis to determine differences betwcen
groups. These t-tests were presented by individual ques-
tions, and a sct of analyses included the specifié& deﬁo-
graphic variables which grouped the subjects within each
question. |

"The following graphs are histograms of fhe responses
to questions reiating to the dembgraphic variables con-
sidered to be of greatest relevance; The vertical axis in
all of the histograms refers to the mean numeric value
within cach of the groups to the_question. The'ébsolute
value of these responses may be found in a table presented
immcdiate]y"bc]ow the histogram. 'The horizontal axis

refers to the individual demographic variable, a description
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of which is fouhd sequentially in the table immediately
below the histogram. For instance,.the mean for the total
population for the first statement equals 1.83 out of a
possible maximum of 6.00. The mean for the lower SES group
is 1.87 and the mean for the middle SES group is i.78, etc.

This scquential pattern continues for all the demographic

. variables presented and is represented by the letters "A"

through "K" on the horizontal axis of the histogram,

The "Less Educated'" and "More Educated" sample labgls
refer to thosé subjects who are below or above 9.8 years of
school, respectively. "Stable Population' and "Transient"v

samplc labels refer to those subjects who lived more than

half or less than half their lifetime in the community.

When the word "significent" is found below the specific

t statistic presented for comparing any two groups, it
refers to significance at or below the .05 level of
confidence. 1In order to achieve this level of significance,

a t of 1.66 was required in all cases.
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Statement 1

THE SPANISIH SPEAKING CHILD SHOULD‘BE TAUGHT ONLY IN SPANISII.
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. Different Groups
Totai J.ower Medium Under Over '
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
. Mean: 1.83 1.87 1.78 1.87 1.78 :
Standard }
Deviation: 76 .82 .69 .58 .91 :
. !
t Statistic ' .88 .88 S
~ Less More
Male -Female- Educated Educated
Sample Sample Sample Sample
1.82 1.84 1.84 1.82
.85 468 .75 .78
o t Statistic ‘18 . .18
. Stable : ;
Population Transient
Sample Sample
1.78 : 1.87
.69 .82

t Statistic ' .88
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Thc low mean of 1.83 indicates that respondents were
in disagrcement with the statement. The standard deviation
was sﬁall, which also indicates that the group wes homogeneous
in its disagreement with the statement, A“conclusion can be
drawn that parents believed that the English language should
also be taught. There were no differences in attitude which

were affected by the demographic variables.
Statcment 2 )

THY; SPANISII SPLEAKING CIIILD SHOULD BE TAUGHT ONLY IN ENGLISH.
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Different Groups

Total Lower . Medium Under | Over
Popula- Income Income Age 35 Age 35
tion ' Sample Sample Sample Sample

Mean: 5.26 5.28 5.25 5.38 5.15
Standard ' '

Deviation: .70 .74 .65 .73 .69

t Statistic .39 2.46 Significant

. Less More
Male Female Educated Educated

" Sample Sample Sample Sample
Sample Sample )

5.26 5.26 5.30 5.23

.78 .60 .55 . .82
t Statistic 0.00 |
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Stable i
Population Transient
Sample Sample
5.25 5.28
.65 .74
t Statistic .39

This‘statcment with a high mean of 5.26 indicates
a disagrcement, and it was rated'high (6) for "strongly
disagree." That subjects are strongly opposcd to their
children beiﬁg taught in one language only is a conélusion
which can be drawn from their replies to Statements 1
and 2. There was a significant difference between the
age groups. The mean for the group under age 35 was
5.38, and the mean for the group over age 35 was 5.15,
with the standard deviation of .73 and .69 respectively,
The t-test showed a significant difference which indicates
‘that the younger group of subjects responded significantly
more positivclyhfo the statement than did the older group
of subjects. fducational achievement did not change the
attitude; ne1ther did mob111ty nor SES. .

Statcmcnt 3

THE SPAN1SH SPEAKING CHILD SHOULD BE TAUGHT IN ENGLISH
AND SPANTSH IN EQUAL AMOUNTS.
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Mcun:'
Scandard
Daviation:

t Statistic

t Statistic

t Statistic-

Different Groups

Total Lower" Medium Under ~ Over
Popula- Income Income Age 35 Age 35
tiou Sample Sample Sample Sample
5.32 5.44 5.21 5.38 - 5.26
.92 .80 1.01 .94 .92
'1.84 .94
Significant _ :
Less More
Male Female Educated Educated
Sample Sample Sample Sample
. 5.43 5.22 5.55 5.09
.85 .98 1.12
1.69 3.85
~Significant Significant
Stable
Population Transient
Sample Sample
5.21 5.44
1.01 . 80
1.84
Significant

This statement produced a high mean of 5.32 for the

entire group. The lower income group felt more strongly

about this statement than the middle income group. The

lover income group's mean was 5.44; the middle income

grbup's mean was 5.21. Standard deviation was .80 and

1.01 respectively for the two groups. T-test showed a

significant difference between the income groups. There

were no differences between age groups. There were,

however, differences between sexes, the male subjects

being more in favor of the statement than the female subjects.
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- The male mean was 5.43, as opposed to 5.22 for the females.

The standard deviation was .85 and .98 respectively.
T-test showed a significant difference. Male subjects,
and those in lowér income groups, indicated the stronger
desire for Spanish and English being taught in equal
amounts. From the data, the conclusion can be drawn that
these groups favored a Spanish language component of

equal time in a bilingual program. Significant differences

between groups affected by education and mobility were

noted. The transient groups and the less educated groups
had a more positive attitude toward this statement,

Statcment 4

SPANISIHI AND LENGLISH- SHOULD BE TAUGHT TO SPANISH SPEAKING
CIIILDREN BLEGINNING FROM THE FIRST GRADE.
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Different Groups

Lower Medium  Under Over
Income Income Age 35  Age 35
Sampile . Sample Sample Sample

Mean: 5.36 5.32 5.38 5.30
Standard ‘ :

Deviation: ¢ . .95 .84 .88 .93
t Statistic :

51 °




. e a tms

Male Female
Samgle Samn]e
$.45 _ 5.24
.76 1.01
t Statistic 1.73
Significant -
Stable
Population
Sample
5.32
.84
t Statistic .37

41 -

Lass More
Educated Educated
Sample Sample
5.50 5.18
.74 1.01
2.66
Significant

Transient

.Samnle
5.36 '
.95

A high mean of 5.34 for the total population indicated

that the subjects strongly favored both languages being

introduced in the first grade. Therc were no significant

differences between income groups or age groups, but’

there was a significant difference between sexes. The

male population mean was 5.45 and the female mean was

5.24, a significant difference of 1.73 when.thé_t—test

was applicd. This indicated that male respondents were

more strongly in favor of both languages being taught

carly in. the curriculum than were the females. Level of

cducation produced a significant difference between the

groups, with the less educated subjects more positive

in their rcsponses than the more educated subjects.

Mobiiity had no effect on attftudes'concerning this .

statement., ©
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Statement S

SPANISIT ONLY SHOULD BE TAUGHT TO SPANISH SPEAKING CHILDREN
BEGINNING FROM THE FIRST GRADE.
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Differcnt Groups

Total Lower Medium Under Over .
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mcan: 5.15 5.15 5.16 5.20 ' 5.11
Standard : '
Deviztion: « 78, . 81 .67 .74 .75
t Statistic .18 .90
Less Morc
Malc Female Bducated Educated
Sample Sample Sample - _Sample
5.08 5.23 5.17 5,14
.81 .66 .69 .79
t Statistic 1.46 ' .36
| Stable - -
Population Transient
Samplc Sample
5.16 5.15

.67 .81
t Statistic
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The high mean of 5.15 for the total population of

this statement indicated that the population strongly

disqgrecd. This statement, when compared with statement

1, indicated that the respondents were consistent in

their attitudes. There were no significant differences

O among groups affected by any of the demographic

) b variables.

Stutcmcnt §]

ENGLISII ONLY SHOULD B TAUGHT TO SPANISH AND iNGLISH-
SPEAKING CHILDREN BEGINNING FROM THE FIRST GRADIL,
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Different Groups
i “‘Total Lower | Medium Under Over
Popula- Income Income Age 35 Age 35
_tion Sample . Sample Sample Sample ;
Mean : 5.15" 5.00 5.20 5.27 5.02
Stundard
Deviation: 1.02 1.20 . 80 91 1.13
t Statistic : .79 1.83

Significant




Less More

Male Female Educated Educated
Sample Sample Sample _Sample
5.01 5.28 5.15 5.14
1.12 .88 1.10 .93
t Statistic 2.00 : .13
Significant ‘
Stable
Population : Transient
Sample Sample
5.20 . 5.09
. 80 1.20
t Statistic ’ .79

This statement has a relatively high mean of 5.15.
The conclusion can be drawn from the data that the groups
had a positive attitude toward bilingual education.
There were significant differences between the age groups
and sex groups, with the younger subjects and the females

responding more positively to the statement. Responses

were not afféctcd'by_any of the other demographic variables,

Stutement 7

THI ENGLISH SPEAKING CHILD SHOULD BE TAUGHT ONLY'IN
SPANISH IN THE FIRST GRADE. '
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Dif{ferent Groups
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Total Lower Medium Under Over
Popula- Income Income Age 35 Age 35§
tion Sample Sample Sample Sampie
Mean: 1.95 2.07 1.82 2.02 1.87
Standard
Deviation: .98 1.16 .75 .87 1.09
t Statistic 1.92 ©1.09
Significant
Less More
Male Female Educated Educated
Samnyg Samplec - Sample Sample
2.02 1.87 1.99 1.90
1.10 .85 1.03 : .93
t Statistic 1.09 .08
Stable
Population .Transient
Sampie Sample
1.82 2.07
.75 1.16
t Statistic -1.92
Significant

The low mean of 1.95 indicated that the total

populat:on strongly disagrced with this statement. There

were 51gn1f1cant differences of 1.92 between income groups

when t-test was applied. No major differences were noted

between groups. of varying education. A mean score of 2, 07

for the tran31ent sample showed a more negative att1tude

toward this question, Age and sex of the population did

not affect attitude,

Statcmcnt 8

THR ENGLISH SPEAKING CHTLD SHOULD BE TAUCHT PNG!ISH AND

SPANISHE N JQUAL AMOUNTS 1IN THE FIRST GRA
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" Different Groups
Total Lower Medium Under Over
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mcan: 5,08 5,23 4,94 5.26  4.90
Standard
Deviation: 1.19 1.00 1.34 .99 1.37
t Statistic 1.82 2.24
Significant Significant
: Less More
Male Female Educated Educated
Sample Sample Sample . Sample
5.25 4,92 ’ 5.15 5.02
1.03 1.32 1.17 1.21
t Statistic . 2,08 .79
Significant
Stable
Population Transient
Sample ' . Sample
4.94 " 5,23
1.34 1.00
t Statistic : 1.82

Significant
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The total population had a high mean of 5.08.
Malces and the under age 35 groups agreed more strongly
that the Eng]ish'speaking child should be in a bilingual
program. There was a significant difference in the group
affected by mobility. The transient sample felt more

strongly about this statement, as did the lower income group.

Amount of education did not affect this attitude significantly.
Statement 9

SPANTSH ONLY SIHOULD [IAVE BEEN TAUGHT WHEN YOU WCRE IN
ELEMENTARY SCHOOL

VARABR <> 0d owrzo~pmy
-

(1] [4 0 € 3 [} H 1

J [ 3
QUESTIILN ¢
Different Groups |
Total Lower Medium Under Over
Popula- Income Income Age 35§ Age 35
tion Sample Sample Sample Sample
Mcan: 1.87 1.95  1.78 1.95 ° 1.79
Standard |
Deviation: .82 .90 - .72 .74 . 89
t Statistic . - 1.57 '1.39
S : Less Morc
Male - Female Educated - Educated
_ Samplc Sample Sample Sample
Mean: 1.87 1.86 1.86 1.87
Standard - :
Beviation: .82 .81 .92_ .70

t Statistic .08 ~ .08
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Stable
Population - Transient
Sample Sample
1.78 _ 1.95 ;
.72 | .90 !
t Statistic | 1.57 f
E f A low mecan of 1.87 indicates strong disagreement E
" with this stateﬁcnt. It indicates that the population %
did not want Spanish only. It is also indicative that ?
their responses are remaining consistent in that they

A b g e

also valuc linglish in any curriculum. None of the demo-
graphic variables produced a significant difference among
the groups, which indicates that all subjects did not want

Spanish only in the curriculum.

Statement 10

ENGLISH ONLY SHOULD BE TAUGHT. IN THE ELEMENTARY GRADES.
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Different Groups
Tatal Lower Medium Under Over
Popula- Income .Income Age 35 Age 35
tion  Sample Sample Sample Sample
Mcan: 5.21 5.26 5.15 5.24 5.18
Standard ) "
Deviation: .87 - .85 .89 .92 .82

t Statistic - .93 46
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t Statistic

t Statistic

A high mcan of 5.21 for this statement indicated

that the total population strongly disagreed with this

statement,

statement, this indicated that the population was not
satisfied that only one language should be taught in the

schools. Demographic variables did not affect attitudes

Male Female
§§mglc Sample
5.22 5.20
.90 .77
.15

Stablg
Population
Sample
5.15
.89
.93

Again, comparing it with the previous

of the subjects.

Statement 11

SPANISH AND ENGLISII SHOULD BE TAUGHT TO ENGLISH SPEAKING
CH1LDREN BEGINNING FROM THE FIRST GRADE.

a»n
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Less More 1
Educated Educated ;
Sample Sample i
§.29 5.13 |
.74 .97
1.40
Transient i
Sample
5.26 x
.85 ;

g

4

¢

-

i[. ’

s
[ 4
[ ]
N
[
[ 3
3
1
o
3
7
A
Py
3
[
[
N

1
[ 4 I3
QuésTion1




50

Diffcrent'Groups

Total Lower Medium Under Over
_Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mean: 5.18 5.16 5.19 5.23 5.13
Standard .
Deviation: 1.03 1.04 1.02 1.05 1.02
t Statistic .20 W71
Less More
Malce Femalc Educated Educated
Sample Sample Sample Sample
- 5.25 5.11 5.31 5.05
1.05 1.00 .. 84 1.18
t Statistic .98 1.90
: Significant
. Stable
Population Transient
- Sample - _Sample
5.19 . 5.16
1.02 ' 1.04
t Statistic v .20

A high mean of 5.18 for the total populat1on for

this statcmont indicated a strong agreement with the

statement. When comparing it to statement 8 it indicated

that the subjects were consistent in their attitude that

the Lnglish -speaking child should be taught both languages

from the very beginning of. their schoollng. Amount of
education affected the group attltudcs, Wwith the less
educated respond1ng more positively than the more educatcd

None of the other variables produced a significant

dlfferencc.
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Statement 12

51

SPANISI SHOULL NOT BE TAUGHT IN THE ELEMENTARY GRADLS
AS CHILDREN WILL LEARN TO SPEAK WITIHI AN ACCENT.
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Different Groups
Total Lower Medium Under Over
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mcan: 5.26 5.26 5.25 5.40 5.12
Standard
',Dcviution:_ .71 .68 .74 .69 .77
t Statistic 09 2,86
Significant
Less More
‘ Male Female Educated Educated
Samplec Sample _Sample - _Sample
5.20 5.32 5.31 5.21
.68 .74 .58 - .82
t Statistic 1.23 1.04
Stable
Population Transient
Sample Sample
5.25 5.26
.74 .68
t Statistic , .09
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A high score of 5.26 indicated the majority of the

c«punscs were in strong d1sagrecmcnt with this statcment.

lhcro wus a significant difference as indicated by t-test

between age groups.

strongly against the statement.

The group under 35 reacted more

Education, mobility,

sex and SES wvere rot significant factors

Statcment 13

THE ENGLISII SPEAKING CHILD SHOULD RL TAUGHT TO SPRAK

SPANISIT FLUENTLY,
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Total
Popula-
tion

Different Groups

Lowver
Income
Sample

Medium
Income
Sample

Under
Age 35
Sample

Over
Age 35
Sample

Mcan:
Standard
Deviation:

4,81
1,19
t Statistic

Male
Samnle

4.83
1.26

t Statistic

1.21
17

Female

Sample
4.80

1.11

4.83
1.16

4.90 4.73

1.08 1.30

1.07
‘More
Educated

Sample
4.54
1.28

Less
Educated

Sample
5.09

1.01

3.55
Significant




Stable

Population Transient
Sample Sample
4.83 ' ~ 4,80
1.16 L2
t Statistic - .17

The mean of 4.81 indicated that the subjects were
in favor of the statement. This indicated that they believed

an cqual opportunity to lcarn another language should be

provided for all children. There was also a-significant

difference between groups affected by education, with the less

cducated scoring higher than the more educated subjects. Other

demographic variables did not provide significant differences.

Statement 14

THE TEACILING OF SPANISH TO SPANISH SPEAKING CHILDREN
WILL MAKLE THEM FELL DIFFERENT FROM THE REST OF THE
CHILDREN OF THE SAME AGE : ' '
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Different Groups '

Total Lower Medium Under " Qver
Popula-  Income Income Age 35 Age 35
tion Sample Sample Sample Sample

Mean: 5.13 5.17 5.08 5.42 4,84

Standard . , -

Deviation: 1,04 1.00 1.07 .78 1.24

t Statistic .65 - .4,158
Significant




Less More

Male _Female Educated Educated
Samplg Sample _Sample Sample
5.08 . 5.17 5.22 5.04
1.11 .95 .98 1.09
t Statistic .65 C1.30
Stabhle
Population Transient
Sample Sample
5.08 5.17
-1.07 - 1.00
t Statistic .65

The high mcan 6f 5.13 for the total populétion
indicated that the subjects strongly disagreed with
this statement. There was 5 significant difference betwecn
age groups, Those subjcéts under 35 had a more negative
attitude than those over 35. Amount of education, .
mobiiity'and SES- did not affect the groups' responses.
Statement 15 '

SCHOOL SHOULD NOT BE CONDUCTED IN SPANISH AFTER THE
THIRD GRADE.
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Different Groups

Total l.ower Medium Under Over
Popula- _ Income Income Age 35 Age 355
tion sSample Sample Sample Sample
Mean: 5.2 5,26 5,22 5.37 5.11
Standard ,
Deviation: 96 .92 .99 91 1.03
t Statistic .35 2.01
: Significant
less More
Male Female Educated Educated
Sample Sauple Sample - .Sample
£.909 .80 .86 1.04
-t Statistic LU ) 1.0§
Stable
Population Transient
_Sample Saimple
5.22 5.20
.99 .92
t Statistic : .35

‘A high mecan of 5.24 for the total population along
with the éignificant difference between the age groups
-‘indicated that all the shbjects fespondcd negatively to this
question, especially thosc subjects uarder 35 years of
age. There was a significant differconce of 2.01 whén

t-test was applied. This would indicate that the group

was of thc opinion that Spanish should be offered after

the third grade, as it values the language component of

any bilingual program. &.S, mobility, cducation and -

sex did not alfect the attirudes of the population.
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Statement 16

THE TEACHING .OF SPANISH TO THE SPANISH SPEAKING CHILD
INTERFERES 1IN COMMUNICATING WITH THOSE WHO DO NOT SPEAK
SPANISI. S
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Different Groups
Total Lower Medium Under Over
Popula- Income - Income Age 35 Age 35
tion Sample Sample Sample Sample
Mean: 5.02 4,96 5.08 5.09 4,95
Standard .
Deviation: 1.05 1.12 .96 1.07 1.03
t Statistic .84 _ .96
_ Less . More
Male Female Educated Educated
Sample Sample Sample _Sample
5.03 5.02 5.01 5.04
1.08 1.0 1.7 . .90
t Statistic .06 .19
Stable ¥ :
Population Transient
Sample Sample
5.08 4,96
.96 1.12

t Statistic .84
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This statcment produced a 5.02 response for the

totu) population which indicated the subjects were not in

agrccmcnt with the statement. Demographic variables did

not produce significant differences.

Statement 17

THE TEACIING OF SPANISH TO THE SPAN]SH SPEAKING CHILD
AIDS 1IN HIS COMMUNI(AIING WITH OTHERS.
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Different Groups
] Total + Lower Medium Under Over
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mcun: 5.28 5.26 5.30 5.34 5.23
‘Standaxy '
Deviation: .91 .93 .88 .96 . 86
't Statistic ' - .30 .88
_ Less More
Male Female Educated - Educated
Sample Sample Sample Sample
5.24 - 5,33 5.43 5.14
1.00 . 80 .77 1,00
t Statistic .74 T 2.40
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Stable .
‘Population Transient
Sample Sample
5.30 5.26
.88 .93
t Statistic . .30

- Agrcement with this statement produced a 5, 28
mean for the total population. The group was fairly
uniform in the attitude with the exception of those in
the 1less education sample being more positive than
those with morec education. The.rest.of the demographic
variables did not prodﬁce a significaht difference.

Statement 18

THE “TEACIIING OF SPANISH TO THL: SPANISH SPEAKING CHILD
HELPS HIM RELATE IDEAS AND EXPERIENCES OF THE HOME WITI
TIIOSE IN ‘T SCHOOL, ' o .
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Different Groups
Total Lower Medium Under -~ Over
Popula- - Income Income Age 35 Age 35
tion  Sample Sample Sample ngple
Mean: 5.28 . 5.30 5.26 5.42 - 5,15
Standard - : .
't Statistic - , .32 2.38
‘ Significant
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t Statistic

t Statistic

Male
Samnle

5.25

.90
Y
Stable

Female
Samp] c
5.31

.70

Population

Sample

5.26
l83

.32

Less More
Educated Educated
,Sample Samglc

5.36 5.20

.75 .90
1.406
Transient
Samgle
5.30
.84

A high mean of 5.28 for the total population

v

indicated that the subjects strongly agreed with this

statement.

A significant difference was produced bctween

égc groups. A mean of 5.42 for the under 35 group and a

mean of 5.15 for the over 35 age group resulted in a

significant difference of 2.38 betwecen these groups.,

suggests that-parents consider the experiences of the

school and home closely related and of importance. Other

demographic variables did not -af fect attitudes.

Statement 19

THL -“TEACHING OF SPANISH TO TIE SPANISH SPEAKING CHILD
INTERFERES WITH THE ADJUSTMENT IN THE SCHOOL SETTING.
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- Different Groups ‘
Total ~ Lower Medium Under Over
Popula- . Income Income -Age 35 Age 35
tion  Sample . Sample Sample Sample
Mcan: 5.13 - 5.03 5.24 5.32 4.95
Stamndard
Deviation: ,96 1.07 .82 . 86 1.07
t Statistic 1.62 2.84
: Significant
Less More
Malc Female Educated Educated
: Sample Sample Sample Sample
~ 5.15 5.11 5.13 5.14
1.01 .91 1.07 . .84
t Statistic .35 .07
Stable o
Population Transicnt
Sample : _Sample
5.24 . 5.03
_ .82 _ 1.07. ;
't Statistic ‘ 1.62  |
A high méan of 5.13 reflects a strong'disagreement
with this statement. Therefore, it may be suggestive
thdt the subjects did not consider the teaching of Spanish
to the Spanish-spéaking child as interfering with adjust-

ment in the school setting. Evgh though this situation

cxists with thc'groups as mentioned above, the under

35 age group did respond significan;ly more positively .
to the statement thén did the over 35 age group. None.

of the other variables were significant.
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Statement 20
SPANISII SIIOULD BE TAUGHT IN HIGH SCHOOL ONLY.

- s m F' ™ - - ™ -

1

[}
H

EM=>ue- [ K enrzZoTemx
- w

o

(4 50 X ]

A b < o £ r )
vt oN2D K ! d K

Different Gfoups.

Total  Lower - Medium Under Over
Popula- Income ~ Income Age 35 Age 35
tion Sample Sample Sample Sample -
Mcan: 5.28 5.22 5.35 5.45 5.11
Standard - :
Deviation? . 86 .94 .77 .78 . .97
t Statistic : 1.10 . 2.93
- ' "Significant
: - Less More
Male Female Educated Educated
Sample Sample Sample Sample
. 5.20 5.36 . §.29 5.27
.97 .72 .81 : .90
t Statistic 1;41 .16
Stable v
Population Transient
Sample . Sample
5.35 5.22
.77 | .04
t Statistic ' 1.10

This statement yields a high mean of 5.28, whiéh

indicated that the total population is not in agrecemént

w2




with this statement. There is a significant difference

between age groups, those under 35§ feeling more strongly

against this statement than those over 35. This would
indicate that the group belicved that Spanish should be

continuced throughout, from kindergarten through 12

grades. None.of the rémaining demographic variables
) ‘ affected attitude.
? Statement 21
Q SPANISH SHOULD BE USED ONLY AS A BRIDGE TO ENGLISH,
|
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Different Groups
Total Lower Medium Under Over
Pepula- Income Income Age 35 Age 35
. tion Sample Sample Sample -Sample
' Mean: 5.24" 5.17 5.30 5.29 5.18 -
Standard ' :
Deviation: .96 1.09 - . 80 1.03 . 89
t Statistic .98 .84
: . Less More
B , Male Female Educated Educated
* . Sample Sample Sample Sample
5.17 5.30 5.26 5.21
- .97 .94 1.02 .90
T Statistic Y .42
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This statement does not indicate that there were

Stable : ;

Population Transient !

Sample Sample !

i ;
5.30 5.17 |

. 80 1.09 i

t Statistic .98 2

{

slgn1fjcant dlffcrences oi oplnlon among the subjects.
The high mean of 5,24 does indicate, however, that

they were opposed to this statement. As reflected

in the previous responses, the tcaching of Spanish is

strongly urged throughout the school curriculum. Demo-
graphic varlablcs did not affect attltudcs.
Statemont 22 j 5

TEACHERS SHOULD NOT ALLOW CHILDREN TO SPEAK SPANISH
IN THE SCHOOL.
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Different Groupé

- Total Lower ' Médium ' Under Over
Popula- Income Income Age 35 " Age 35

._tion Sample Sample Sample Sample ' F

Moan: 5.43 5.39 5.46 5.55  5.31
- Standavd - .
v : .82 . .7 .81 .80
Peiationi. 82 8 66 *7? 2.10
_ Significant ,
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Léss More :
. Male - Female LBducated -Lducated L
Sumnlc Samp]e Sample Samnle : :

5.47 5.38 5.50 5.35

. 86 77 .74 .89
t Statistic .8f 1.32 é
I
. Stable : }
Population Transient i
Sample Sample ' .
5,46 - 5.39 |

.79 . .84
t Statistic ' .66

A high mecan of 5.43 for the total population
indicated that subjects wére'strongly opposed to this
statement, This statement produced a significant differ-
ence betwccn'age groupg. Those under 35 had a high mean of

5.55, and thosc over 35, a mean of 5.31. T-test reflected a

significant difference of 2.10, showing rcjection of this
statement. Other demographic variables did not affect attitudes.

Statcment 23
ENGLISII SPEAKINC CHILDREN SHOULD LEARN SPANISH. -
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Dilferent Groups

Total l.ower Medium Under Over
Popula- Income Income Age 35 Age 35
A tion Sample Sample - Sample Sample
Meun: 5.15" 5.13 5.17 5.15 5.15 i
Standard . - ' : |
Deviation: .98 1.02 .94 1.08 .87 E
t Statistic .34 ‘ .07
Less More
Male Female Educated Educated "
Sample Sample . Sample Sample D
5.13 5.17 5.18 - 5,12
1.09 .86 1.03 © .93
t Statistic .34 ‘ .48
Stable
Population Transicnt
Sample _Sample
. 5.17 . 5.13
1 94 , ©1.02
) R ¥ g NS ) .
t Statistic : .34 _
The total population,,based,on the mean of 5.15,
believed that IEnglish -spcaking children should learn Spanish,
which indicated that the attitudes of this group were consistent.

_Statements 8, 11 and 13 previously analyzed affirm this attitude.
No significant differcnces were found among any of the

groups. '

Statement 24

THE SPANISII ‘LANGUAGE IIAS NO VALUE IN THiS COUNTRY.
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Different Groups.
Total Lower Medium Under Over .
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mcan: 5.54 5.49 5.58 5.65 5.43
Standard :
Deviation: .89 - . 87 .91 .95 . 86
t Statistic .75 1.78
: : Significant
Less More
Male " Female Educated Educated
Sample Sumple Sample Sample
5.42 5.65 5.55 5.52
1.00 67 - .80 .97
t Statistic . 1.98 .30
Significant :
Stable
Population Transient
Sample Sample
5.58 5.49
'..91 | .87

t Statistic

.75
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The high mcan of 5.54 indicated a strong rcaction
to this statement. Two significant differences were noted.
The female subjccis and those under 35 ycars of age strongiy
disagrced with this stafement. The remaining demographic
variab}és did not affect attitudes.
Statement 25

ALL SPANISH SPEAKING PARENTS SHOULD ENCOURAGE THE TEACHING
OF ENGLISII AND SPANISH IN THE SCHOOLS.

s [ N .‘FIH FT

“0
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l.-.zcuuc-:n Lo ¢ £ d ¢ " ! ! & \
Different Groups
Total Lover ~ Medium Under Over
Popula- Income Income Age 35 ‘Age 35
) tion Sqmple Sample Sample Sample
Mean: 5.50 5.45 ' 5.56 5.65 5.35"
Standard . : .
Deviation: .77 .85 .68 : .78 .79
-t Statistic . 1.3 2,82
‘ Significant
) Less More
Male Female Educated = Educated
Sample Samgle : Sample Samgle
5.49 5.52 5.5  5.47.
.75 .79 .66 .87

t Statistic © .26 " .61
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Stable

Population | Transient
Sample : Suample
5.56 _ 5.45
.68 _ .85
t Statistic 1.13

A high mcan of 5.50 along with a small spread
of the standard deviation indicated that the groups
were fairly homogencous in their attifudes. There was
a significant difference between age groups, those unaer
35 feeliﬁg more strongly in favor than those over 35
years of age. A more positive self-concept toward the
culture.and language is indicated. Attitudes were not
affected by othér demographic.variables.

Statement 26

ALL' SPANISH SPEAKING PARENTS SHOULD ENCOURAGE'SCHOOLS TO
TEACH - ONLY IN ENGLISH. :
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Different Groups
Total Lower Medium Under Over
Popula- Income Income Age 35 Age 35
tion - Sample Sample Sample Sample
Mecan: 5.3 5.33 (9. 45 5,45 5.33
Standanrd
_ Deviation: .78 .83 72 .90 .67 ;
! t Statistic : 1.12 1.10
: .Less More
Male Female Lducated - Educated
Sample Sample Sample Sample
. 5.31 5.46 - 5.41 "~ 5,36
.96 .53 .78 .78
t Statistic 1.47 : .43
Stable o
Population Transient ;
Sample Sample ]
5045 ' 5033 ,1‘
72 .83
t Statistic , 1.12
. A strong disagreement with this statement produced
.a Htph nean of 5.39 for the total population. This sucrests

that the parents feel a need for Spanish in the curriculum.
. "It would also indicate a desire to preserve their language.
There were no significant dlfferences between the rest of

the groups.
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Statcment 27
TI STATLE DEPARTMENT OF EDUCATION SHIOULD SELE THAT ENOUGH
SPANISH SPEAKING TEACHERS ARE AVAILABLE.
i
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' Different Groups 1
Total Lower Medium Under Over ' 1
Popula- Income Income Age 35 Age 35
tion Sanlple Sample - Sample Sample
Mean: 5.55 5.58 5,52 5.63 5.47
Standard . _ o
Deviation: .66 .51 .77 .78 .+ 54
t Statistic .72 1.71
. Significant
. Less More 3
Male Female Educated Educated 8
Sample Sample Sample Sample 3
5.56 5.5 5,61 ' 5.49 ]
.68 .63 .51 77
t Statistics .31 1,34
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>table
Population . Transient
Samplce - Sample

5.52 _ 5.58

.77 : .51
t Statistic W72

Again a high mcan of 5.55 indicates that the responscs
.wcrc strongly in favor of this statement. A low spread of the
standard deviation indicated homogeneity of the groups in their
attitudes. Those under age 35 wcfé stronger in their attitude
than.thdsc.over 35. This data indicateg“that parents were
desirous of teachers being prépared-to tcach Spanish-speaking
Children.' No significant differences were produced by

remaining demographic variables.
'htatemont 28

IT IS UP TO THE UNIVIRSITITS TO OFFER COURSES THAT FIT TUL
NJIDS or BlLINGUAL CIILDREN,
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_ Less More
Malce Female Educated Educated
Sample Sample _Samplec -_Sample
5.25 5.30 5.28 ' 5.27
) .80 .82 .75 . «86
t Statistic .41 .08
Stable _
Population Transient
Sample Sample
S'ZS S'33
.89 S B |
t Statistic .91

A highlscore of 5.28 for thc total population with

a small spread of the standard deV1at1on indicated that the

4,group strongly agreed with this statement. There was a

significant dlffcrence in termsvof age, with those under

35 more strong]y in favor of the statement than those over

35 yecars of agc.l Agaln reflectlng a similar attitude con-

istent with previous statements, this response 1nd1cated

_parcnts were becomlng dware of the needs of their ch11dren‘

“and expected thc unlver51t1es to respond posltlvely to.

these nccds, Remalnlng demographlc var1ab1es d1d not pro-

'_duce slgnaflcant d1f£erences 1n att1tudes.

'btatcment 29

L THE SPANISH SP]AKING CHTLD SHOULD BE TAUGHT TO SPEAK SPANISH
_,_}LULNTLY T T N R - L R .
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Different Groups
Total:  Lower - Medium  Under _ Over
Popula- Income Income Age 35 Age 35
tion Sample . Sample Sample Sample
Mean: 5.38 5.39 5.37 5.35 5.41
btandard _
Deviation: .86 .78 .94 1.06 .59
t Statistic .16 .47
' Less More
Male .Female Educated Educated
Sample Sample Sample - Sample
5.41 5.35 5.50 5.26
.88 .85 .76 .94
t Statistic .47 - 2.04
. ' Significant
'Stablo
Populqtlon Tran51ent )
Sample Sample _
5.37 5.3 -
94" R

t Statlstlc
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‘children lcarning to speak fluently. A significant

difference in attitude was affected by amount of education,

Those with less education reacted more strongly about this

than thosc with morc education. Other demographic variables

did not produce significant differences. | ;
3: Statcment 30
‘ TUE SPANTSII SPEAKING CHILD SHOULD BE TAUGHT TO SPEAK ENGLISH
FLUENTLY, - ,
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Different Groups
Total Lower 'Medium  Under Over T
Popula- Income™ Income Age™35 . - Age 35 A R
" tion Sample Sample Sample Sample - *
o Mean: . 5,41 '5.38  5.45 5,45 5.38"
. Standard o : _ : ' o A
Deviation: .85 .75 .93 .99 .68 e
t Statistic - | .56 1 ‘
?; P B S : Less _ More
bt - Male . Female | ° Educated -  Educated.
L -Sample ":Samnle - Sample Sample
- 545 532 545 . s
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Stablce ;
Population Transient {
_Sample Samplc :
5.45 . 5.38
.93 : .75
: t Statistic | .56
A The high mcan of 5.41 also indicated that the total
population cxhibited a need of learning to speak English
fluently. 7This showed that théir attitudes-were consistent,
as questions, 3, 4, 6, 9, 10and 29 reflected the need for
knowledge of both languages.  Attitudes were not affected
by the remaining demographic variables.
Statement 31 _ p
FROM WHAT I KNOW ABOUT BILINGUAL EDUCATION PROGRAMS THEY
ARE OF LITTLE VALUE.
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Different Groups
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‘Popula- -~ Income . Income - Age 35 ' Age 35 -
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Malc. -Female
Sanple Sample
5023 S'SS
1.01 .98
t Statistic _ .88
Stable
Ropulation
“Sample
5.24
1.08

I d

t Statistic
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Less More
Educated Educated
Samplc : Samnle
5.29 © 5,28
1.07 .91

.07
Transicnt
_Sample

5.34
.90

A negative response of the subjects indicated that

they strongly diségreed with this statement. There was

also a ‘significant difference between age groups. Those

under age
35. This
education
variables
Eroups i
Statement

BILINGUAL
LVERYONI

35 rcacted more ncgatively than those over age

indicated that parents believed bilinguai

helped their children. The.remaining demographic

produccd no significant differences among the.

32

EDUCATION PROGRAMS SHOULD BE MADE AVAILABLE.TOF
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Different Groups

Total Lower Medium Under Over
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mean : 5.41 5.35 5,47 5.56 5.25
Standard ' - .
Deviation: .67 .76 57 .59 77
t Statistic 1.41 3.32
Significant
: Less More .
~ Male Female Educated Educated
Sample Sample Sample Sample
5.45 "~ 5.36 5.38 5.44
.66 .68 .75 .58
t Statistic 1.00 .60
Stable
. Population . Transient
Sample : Sample"
5.47 .. 5.38
.57 - | .76
t'Stafistic | 1.41 °

A high mean of 5.41 along with a small spread of
tho standard dev1at10n indicated that the total populaflon

was homogencous in JtS response to this statement. There

was a h1gh 51gn1f1cant d1fference of 3.32 between age groups.'

Thosc under age 35 were: more favorable in the1r attitude than

thosc over agc 35 Rema1n1ng demograph1c var1ab1cs did

‘not produce s;gn1f1cant d1fferences among the groups.
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Statcement 33

TIE GOAL OF RILINGUAL EDUCATION SHOULD BE TO REMOVE A

_SPAN1ISH ACCENT. '
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Diffcrent Groups
Total Lower Medium Under Over |
Popula- Income Income Age 35 Age 35
‘ tion . - Sample Sample Sample Samplc
_Mean: 5.06, - 5.11  5.02 - 5.14 4.99
Standard o . . :
Deviation® 1.200 . 1.09  1.31 1.29 1.12
-t Statistic .56 | .89 |
’ Less - More-
Male - Female Educated - Educated
Samplc Sample ~Sam21e ) Sample
5.01 5,12 5.14 . 4.99 ]

1.30 1,09 - 1.08 . - 1.3 -
=  t Statistic .67 L S .89 | e
. S ,-" Stable _ v 3
" S . Population Transient oo i
é@ T : Sample . - Sample. ' R
ey . sz 5.11
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The total population reflected a high mecan of
5.06 and rejected this statement. There were no significant
diffcrences among the groups. The parents were not concerncd
with the pronunciation of English, possibly becausec they
B did not ﬁcrceivc this as a problen.
Statement 34
RESPECT FOR THE VALUES OF CULTURALLY DIFFERENT GROUPS SHOULD
BE TAUGIHT, : . .
- ‘ o /
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o Different Groups e
Total  Lower Medium Under Over
: ‘Popula- Income Income Age 35 Age 35
; tion Sample Sample Sample Sample
d4 - Mean: 5.54 5.54 . 5.85 5.69 5.39
| _ Standard , . o
| t Statistic .12 | 3.68
7 . P v Significant
P gt oors IS - - . - Less More
7 .-« Male - Female Educated " Educated-
s K4 ;?,Sam21e  .;Sam2¥§h g Samgle a :Samplg
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Stable :
Population Transient

Sample Sample
5.55 5.54

.52 _ .64
t Statistic ' .12
There was a strong_requnse.in favor of this
statement. A 5.54 mean for the total population indicated
strong agrccment.' There was also a high signif&cant

differencc hetween age groups, as those under 35 were more

in favor of this statcment than those over 35. Other
demographic variables did not produce differences in
attitudes.

Statement 35

A GOOL BILINGUAL PROGRAM SHOULD TEACH BOTH THE LANGUAGE AND
TIE CULTURE. - .

¢
s
P
-]
y
[
&
s
T
[
s
f
A
:
d
N
¥

[ 3 A
QUESYICONSS |




Provided

A s o e L

Vi

. var:ables.

L e A B PR AN it e e ot L

81

Different Groups

Total Lower Medium Under Over
Popula- Income Income Age 35 Age 35
tton Sample Sample Sample Samplc
Mecan: 5.55 - 5.55 5.56 5.68 ~ 5.43
Standard .
Deviation: .58 .66 .50 .53 .66
t Statistic . .23 - 3.13
Significant
: Less More
Male Female Educated Educated
Samplc -  Sample Sample Sample
, 5.55 5.55 5:58. 5.53
.65 .50 .65 50
Statistic  0.00 ' .69
Stable _
Population Transient
Sample ' Sample
5.56  5.55
.50 I .66
t Statistic 3 .23

. A high mean of §. 55 with a low spread of the standard
dOVl1t10n indicated strong agrcement with this statement Sig-
“nificant differcnces between age groups showed up with the

t-test, Those parents under age 35 were more in favor of this

statement than those over 35 ‘Parents recognlzed that other
aspects’ of the culture were ' as 1mportant as 1anguage and
should be 1nc]uded in a b111ngua1 program.~ Attltudes were

not affcctod 51gn1f1cant1y by the rema1n1ng demograph1c
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Statenment 36

A TEACHER SHOULD UNDERSTAND THE CULTURES THAT EXIST IN THE
SOUTHWLST, ,
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Different Groups

"Total Lower - Medium Under ‘Over
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample

\ Mean: 5.0 - 5,50 5.51 5.60 5.41
' Standard L ' - : o
Deviation: .56 .60 : .52 .64 .51
t Statistic 12 2.44
' ' Significant

v - L "~ Less More
‘Male - Female Educated Educated

Sample Sample  _Sample Sample
1 I - . 552 5,49 5.5  5.46
- o s0 el .60 .52
v St Statistic N o 1.08

29 S 3,_'ff- Stable .
s I o - Population ' - Transient

Sample _ -~ _Sample o . .

oy st s

‘Statistic’
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A high mcan of 5.50 along with the small spread
of the standard deviation suggested that the total
population was homogencous in its response to this state-
ment. Parents' responses indicated that the teacher's
awarcness of the different cultures should be a vital
part of any bilingual program. Demographic variables
did not affcct,attitudes with the exception of those
under age 35. Those under 35 years of age responding more
positively than thosc over age 35, |

Statement 37

TIE TEACIING OF SPANISH TO THE - ENGLISH SPEAKING CHILD WILL
AlD) HIM 1IN UNDERSTANDING THE IDbAS AND EXPERIENCES OF THE
SPANTSII SPEAKINC CHILD.

Qe ~

:

°t.. ] ] ] ] 5 ] = N -

"] -,

€.

‘.

Do

fe - ]

[

. .

n'-1.

.g-

Yo 1 _
L:etsvlc.::v'f\ ‘ cor e e ¢ " ot ' J

S Different Groups | _
Total - Lower Medium': Under  Over
Popula- . Income - Income - Age 35 Age 35
, . tion - Sample Sample Sample Sample - .

Mean: 5,37 5,27 . $.46 5.5 5.2 %
“Standard y _ - i
Dcv1ut10n°i A AFEN 7 ' --'.53  . .76 .81 j
t Statlstlc ff..;}5 f's- 1 84 U 2,48

Slgn1f1cant ,'»-' }}Significént
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Less ~ More
Malec Female Educated “Educated
Sample Samnle Samplc Sample
5.35 . T 5738 5.39 5,35
.87 .66 .87 .65
t Statistic - .26 .43
Stable
Population Transient
Sample : Samplée
5.46 o . 5.27
o53 : ;94
t Statistic 1.84

~Significant

This statement produced two 'significant differences.
Those parents under age 35 and those in the middle income
group responded more favorably toward the statement.
Purcnts over 35 and those in the lower income group res-
ponded less favorable. A high mean of 5.37 along with a
smali spread §f thg standard deviation indicéted that
the total population was hombgeneoué'in its response.
Theré was also'avsignifipght differenté affected by mbbility,
as the morc stable ﬁopulati&n responded most févorably to

this Statement. This 1nd1cated that parents believed an

-exchange of 1deas and experlcnce among ethnlc groups tended

to- mlnlmlzc d1ffercnces.- Other demographlc varlables d1d

'

not affcct attltudes 31gn1f1cant1y.

| s THE FLALHING OF.SPANIS_gTO THE ENGLISH SPFAKING CHILD WILL

AID’HIM IN_FOMMUNICAP' WITH'THE SPANISH SPPAKING CHILD
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Different Groups
Total Lower Medium Undex Over
e Popula-  Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mecan: 5.35 5.29 5.42 5.46 5.25
Standard .
Deviation: - .83 .94 .71 . .86 .83
t Statistic 1.13 1.91
Significant
Less More
Male Fcmale Educated Educated
Sample Sample Sample Sample
~5.35 5.36 5.44 5.27
.95 .70 . 86 .80
t Statistic .16 | 1.46
_ Stable
Population Transient
Sample Sample
5.42 5.29
.71 .04
t Statistic 1.13
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A high mcan of 5.35 for the total population indicated

that the subjects strongly agreed with this statement.

groups, with the younger subjects responding morc favorably

than the older subjccts. Nonc of the other groups produced

significant differences.

Statement 39

ENGL1Sii SPEAKING CHILDREN SHOULD BE GIVEN THYE SAME OPPORTUNITY
TO LEARN SPANISII AS ARE SPANISH SPEAKING CHILDREN.

The

age variable produced a significant difference between the age
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Different Groups
Total Lower - Medium Under Over
Popula- Income Incom Age 35 Age 35
tion - Sample . Sample Sample Sample
Mcan: 5.39 5.30 5.48 5.52 5.26
Standard
Deviation: .75 .85 .61 .68 .83
t Statistic - 1,81 2.47
Significant Significant
. Less More
Malc Female Educated Educated
Sample Sample Sample ._Sample
5.45 5.34 5.40 5.38
. .70 .79 - .87 .60
t Statistic 1.08 .18
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Stuble

{ Population Transient
; Sample Sample

z .

: 5.48 5.30

]

.61 .85

!

{ t Statistic 1.81

i ‘ Significant

s

SL&, age, and mobility yiclded significant differcnces

e e

among the groups. For the middle SES, the younger subjects

-

and thc morc stable subjects responded most positively. This

perhaps indicated that they were desirous of all children

5o, pamat

having the opportunity to learn more than one language,

which is consistent with Statement #32. A high mean of

5.39 for the total population indicated that the groups

as a whole strongly agrced with the statement.

Statement 40

ENGLISI SPEAKING CHILDREN SHOULD BE IN BILINGUAL PROGRAMS.
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%
? Different Groups
i ]
: Total L.ower Medium Under Over
: Popula- Income Income Age 35 Age 35
; _tion Sample Sample Sample Sample
§ Mecan: '5.13 5.10 5.16 5.29 4.97
; Standard
i Deviution: . 89 .96 . .80 .72 1.05
§ t Statistic .53 2.62
: Significant
_ Less Morc
; Male Female Educated Educated
} Sample Sample Sample : Sample
5.15 5.12 5.18 5.08
.94 .83 .93 .84
‘ t Statistic .23 .83
' Stable
Population Transient
Sample Sample
5.16 . 5.10
. 80 .96
t Statistic .53
Strong agreement with this statement was indicated
with the hiéh mcan of 5.13 for the total population. There

was a significant diffecrence of opinion only between the age
groups; those parents under age 35 rcacted more favorably to

the statement than those over 35. It was evident that this

population favorcd cxposing all children to bilingual

programs, which was consistent with responses to previous

statements.
. ) {
Statement 41 : ]

ENGLISII SPEAKING PARENTS SHOULD ENCOURAGE THEIR CHILDREN TO
SPEAK SPANISH

99
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Different Groups
Total Lower Medium Under
Popula- Income Income Age 35 : : |
_tion Samplc Sample Sample Sample -
Mcan: 5.19 5.11 5.27 5.21 5.17
Standard . i
Deviation: .86 .97 .74 .87 .86 f
t Statistic 1.41 .31
Less More :
Male Female LEducated Educatced ;
Sample Sample Sample Sample :
5.26 5.12 5.22 5.16
.88 .84 .93 : .79
t Statistic 1.25 .47
Stable
Population Transient
Sample Sample
5.27 5.11
.74 .97
t Statistic 1.41
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A high mean of 5.19 indicated that the total
population wanted to include English-speaking children in

the lcarning of Spanish. This favorablec attitude indicated

a consistent positive attitude toward making Spanish
available in the curriculum for English-speaking children.

This statement was supported by the lack of significant

diffcerences among the individual groups.

Statement 42

THE NEEDS OF Til): COMMUNTTTES SHOULD B ASSESSED BEFORE A
RILINGUAL PROGRAM 1S STARTED.
=
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Different Groups

Total Lower -Medium Under Over
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mean : 4.13 3.95 4.31 4.35 3.90
Standard
Deviation: 1.57 1.58 1.53 1.50 1.64
t Statistic 1.72 2.14 ;
Significant Significant '
Less More ;
Malc Female Educated Educated ]
Samplc Sample Sample =~ °  _Sample i
4,17 4.08 4.07 4.18 i
1.48 1.65 1.57 1.57 ;
1 Statistic .43 .51 ;
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Stable

Population Transicnt
Sample , Sample
4,31 3.95
1.53 T 1.s8
t Statistic - 1.72
Significant

Significant differcnces resulted betwgen.agq‘groups
as well as betwecn income groups. Those paféhfs under 35
in the middle incomc group were more favorable to this
statement.  The mean of 4.13 for the total population
suggested that most were strongly iﬁ favor of this state-
ment. The stable population responded more positive1§
than did the transient population. Tﬁe writer's intecr-
prctation of this was that the stable group was d051rous
of having the needs of the community made a part of any
curriculum development for their children.
Statcment 43 |

TI1E SPANTSH SPEAKING CHILD SHOULD BE TAUGHT ABOUT THE
SPANISH CULTURE. N -
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f Different Groups
§ Total l.ower Medium Under Over
£ Popula- Income Income . Age 35 Age 35
t tion Sample Sample Sample Sample
\ Mcan: 5.53 5.56 5. 50 5.66 5.40
Standard : '
Deviation: .52 500 .54 .53 .55
t Statistic .91 3.62
Significant
Less More
Malec Female Educated Educated
Sample Sample Sample Sample
5.55 5.51 5.58 5.48
.51 .52 .49 .53
t Statistic .65 1.43
Stable
Population Transient
Sample Sample
5.50 . 5.56
.54 .50
t Statistic ' .91
The high mean of 5.53 indicated that the total
population strongly agrced with this statcment. A low
spread of the standard deviation also indicated that the
i groups werc homogeneous in their responses. A significant

difference resulted between age groups only. Those parents
under 35 were more strongly in agreement with the statement
than werc thosc over 35. Parents were aware of the many
positive aspects of lecarning about culturc. They also
indicated that this tcaching should be made an integ;al

part of a bilingual program.
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[ Statement 44
? THE TEACHING OF SPANTSII AIDS TEACHERS AND STUDENTS IN THE
1 BETTER UNDERSTANDING OF THE SPANISH FAMILY.
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Different Groups
Total Lower Medium Under Over :
Popula- Incone Income Age 35 Age 35 ;
tion Sample Sample Sample Sample ;
Mean : 5.49 5.49 5.48 5.59 5.38
Standard
Deviation: .53 .54 .53 .54 .56 :
t Statistic .13 . 2.79
- Significant :
Less More ;
Malec ' Female Educated Educated 4
Sample Sample Sample Sample i
:
5.53 5.45 5.55 5.43 §
) .55 .51 .52 .55
t Statistic . 1.13 1.64
Stablc
Population Transient
Sample Sample ,
i 5.48 5.49 :
_ .53 | _ .54
. t Statistic .13
:
1G4 f




A high mean of 5.49 indicated that the total
population strongly agrced with this statement. A small
spread of the standard deviation also indicated the groups
as a whole were homogencous in their responsc. A significant
difference resulted between age groups only. Those under 3§

responded more favorably than those over 35 years of age.

Communicating with others in one's own language cstablishes
an immediate rapport which, according to the data, is

Important for children of different language and culture.

Statcement 45

THE SPANISII COMMUNITY.

THE TEACHING OF SPANISIH AIDS IN THE BETTLER UNDERSTANDING OF
I .- )
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Different Groups

Total Lower Medium Over
Popula- Income Income Age 35
_tion Sample Sample . Sample

Mcan: 5.44 5.46 5.41 5.28
Standard

Deviation: .65 .61 .68 .56 .75
t Statistic .62 ‘ 3f4?
Significant




g 9s
§ Less More
; Malc Female Educated Educated
i Sample " Sample Sample _Sample
| 5.48 5.39 5.51 5.36
: .64 .65 .64 .64
: t Statistic 1.04 1.67
1 : Significant
: Stable
. Population Transient
Sample Sample
5.41 5.46
.68 .61
t Statistic ‘ - .62
A significant difference between age groups resulted

with the t-test. Those parents under age 35 agreed more

strongly than those over age 35. The less educated group felt
i more strongly in favor of the statement than the more educated
!

subjects. Demographic variables did not affect the remaining
i groups. A high mean of 5.44 indicated a favorable response.

Statement 46

TEACHING ABOUT SPANISH CULTURE.IN THE $CHOOLS AIDS THE

SPANISII SPEAKING CHILD IN UNDERSTANDING THE V1EWS OF
~§ PARENTS AND GRANDPARENTS.
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NDiffcrent Groups

§ Total Lower Medium Under Over
£ . Populia- Income Income Age 35 Age 35
{ _tion Sample Sample Sample Sampic
Mean 5.46 5.48 5.45 5.55 5.37

Standard . '

Deviation: .62 .67 .57 .70 .57
. t Statistic , .43 2.11
: Significant
; Less More
l Malc Female Educated Educated

i Sample - Sample Sample _Sample

5.48 5.45 5.54 5,39
' .67 .57 .61 .62

t Statistic .43 : 1.74

' Significant
Stable
Population Transient
.Sample Sample
5.45 5.48
.57 .67
t Statistic .43

A high mean of 5.46 for the total population ziung with
a small spread of the standard deviation indicated a strongly
favorablc response toward this statement. A significant differ-
ence between age groups resulted, with those under age 35 more
favorably inclined than thosc over age 35. The less educated
also werc morc strongly in favor}of this statement. The
diffcrence between the groups separated by amount of

education was again significant. Other demographic variables

did not uﬁfcct at.itudes.

1C?




Stutcement 47

WTTIE THE TEACIITNG 0) SPANISIE IN THE SCHOOLS THE SPANISH
SPEAKING CHILD FEILS BLETTLER ABOUT HMIMSELF,
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Different Groups

Total Lowver Medium Under Over
Popula- Income Incomc Age 35 Age 35
tion Sample Sample Sample Sample

Mean: 5.11 5.50 5.33 5.55 5.28
Standard '

Deviation: .77 .66 . 86 .74 .83

t Statistic 1.66 2.47
Significant Significant

Less More
Male Female Educated Educated

Sample Sample Sample Sample
5.45 5.38 5.46 5.36

.72 .82 .75 .79

‘

t Statistic .61 .96

Stable
Population Transicnt

Sample Sample
5.33 5.50

.86 .66

t Statistic 1.66
Significant
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Significant differences between income groups and
between age groups resulted when analy;ed using a t-test.
Those parents under age 35 and those in the lower income
group rcacted more strongly than did those in the middle
income group over age 35. A mean of 5.41 for the total
population indicated a strong attitude in favor of this
statement.  There was also a significant difference affected
by the mobility of the population. The transient population
reacted more positively, indicating that the sclf-concept
of the child was an important factor. Perhaps they had in
their mobility run across negative reactions toward themselves,

and therefore developed a desire to overcome this attitude.
Statoment 18
WITHL I TEACHING OF SPANTSH, THE SPANISH SPEAKING CHILD AND

ENGLISIH SPEAKING CHILD WILL UNDERSTAND EACH OTHER BETTIER.
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Diffcrent Groups

Total Lower Medium Under Over
Popula- Income Income Age 35 Age 35
" tion - Sample Sample Sample Sample
Mcan: el
Standard 5.40 5.41 5.38 5.57 5.22
Deviation: 74 .79 .77 .60 .95
t Statistic .26 3.29

Significant - 1C9
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i l.ess More
% Male Femalc lducated Educated
v Sample Sample Sample Sample
¥ )
g 5.45 " 5.34 5.49 5.30
{ .72 .83 .76 .79
t Statistic 1,12 1.82

: Significant
E Stable
, Population Transicent
1 Sample Sample

5.38 5.41

.77 .79

t Statistic .20

A signifTicant difference between the age groups indi-
cated that parcnts under age 35 werc more favorable in their
attitude than thosc over age 35. A high mean of 5.40 for the

total population indicated that all parcnts werc favorably

disposcd toward this statcment. Education also affected this

attitude. Thosc parents with less cducation were significantly .

more stronply in favor of this statement. This was perhaps
also indicative that parcnts under 35 with less education
nceded to be accepted in the Anglo world. They appearcd
desirous of establishing communication with the English-
spcaking culturc surrounding them. The rcmaining demographic
variables did not produce significant differences.

Statement 49

A SPANILSIE SPEAKING CIHILD SHOULD BE TAUGHT IN ENGLISH ONLY ?
TO PREPARE IITM TO COMPETE IN AN ENGLISII SPEAKING SOCIETY.
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Pifferent Groups
Total Lower Mcdium Under Over
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Samplc
Mcan: 4,65 4,70 4,59 4,85 4,45
Standard
Deviation: 1.39 1.40 1.38 1.25 1.53
t Statistic .58 2.12
Significant
Less More
3 Malc Femule Educated Jiducated
Sample Sample Sample Sample
4,61 4.68 4.61 4.68
1.40 1.38 1.45 1.33
t Statistic .39 .39
Stable
Population Transient
Sample Sample
4.59 4.70
1.38 1.40 ;
t Statistic .58 é

111

——— At e et ey




h — 1 Y T I A Y TR

e " B bop TP ATV

This statcment did not produce as high a mcan for
the total population as did the previous statement, the
mean being 4.65. The parents responded nearer to the
"Wisagree" than "strongly disagrece" category. There was
a signiflicant differcnce between age groups, as thosc
parents uuder apge 35 disagreed more than thosc over age
35. They probably recognized that their children would
be competing in an English-speaking society. Even though

this was true, indications from previous questions were

that they desired to retain their culture. Demographic

variables such as SES, mobility and education did not

affect attitudes.

Statcment SO M

A SPANISII SPEAKING CHILD TAUGHT IN SPANISH WILL MEET WITH
BETIT:R SUCCESS 1IN SCHOOL,
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; Different Groups
; Total Lower Medium Under Over
, Populan- Income Income Ace 35 Ape 35
; tion - Sample Samplc Sample Sample
; —tou R
Mcin e 4.92 4.97 4.86 5.03 4.81
Standard
: Deviation: 1.05 1.08 1.02 .99 1.13
t Statistic ' .76 ' 1.52
Less More
Male I'emale Educated Educatced
Sample Sample Samplc Samplc
4.98 4.85 5.10 4.74
1.02 1.09 .93 1.13
t Statistic . 89 2,59
Significant
Stable
Population Transient
Sample Sample
4.86 ' 4.97
1.02 1.08
t Statistic .76
A wide spread of the standard deviation cxhibited a
morc heterogenecous response to this statement. A mean of 4.92

. ; for the total population indicated that most of the parents were
in agreement with the statement although not as strongly rc-
flcctgd as in some previous statements. There was a signif-
icant difference affccted only by education. The less edu-
cated sample responded more favorably. This illustrated a

strong concern that their children needed reinforcement in

their language.
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Statement 61

SN AT IR eI ST PR R

A CHTLDREN SHOULD BE ENCOURAGED TO SPEAK SPANISIT AT 1IOME IF
1 THEY ARE ABLE TO SPEAK IT.
i ]
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Different Groups
Total Lower Mcdium Under Over
Popula- Income Income Age 35 ~Age 35
tion Sample Sample Sample Sample
Mcan: 5.38 5.38 5.37 5.47 5.28
Stindard )
Deviation: .62 .56 .69 .68 .59
t Statistic .11 2.21
Significant
Male Fenmalce Educated Educgted
Sample Sample Samplc Sample
5.40 5.35 5.42 5.34
.64 .61 .58 .66
t Statistic .54 .97
Stablc .
Population Transient :
Samplc Sample :
5.37 5.38 e
.69 .56
t Statistic .11
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A significant dilference between age groups when the

t-test was applied indicated that thosc parents under age

35 more strongly aprced with this statement than thosc over

age 35.

lation wanted their children to specak Spanish.

A high mean of 5.38 indicated that the total popu-

Parents did

not scem concerncd that learnfng Spanish at home would pro-

duce negative results.

did not producec significant differences.

Statement 52

The remaining demographic variables

CHTLDREN SIOULD BE ENCOURAGED TO SPEAK SPANTSH ALL THE TIME
O¥ THEY ARLE ABLE TO SPEAK 1IT.

L J

VATARAA>AY O NQNZOVUAR
-4
1
i
!
)

A % <
L Cutsrtensz

Total
Popula-
tion

Mcian;
Standard
PDeviation:

4.10
1.56

t Statistic

Male
Sample

4.15

1.63
t Statistic

L i r [

Different Groups

Lower Medium Under
Income -Income Age 35
Sample Sample Sample
4.21 3.98 4.05
1.51 1.59 1.55
1.08
Less

Female Educated

Sample Sample

4.05 4.14

1.47 1.59

I47 039

Over
Age 35

Sample
4.15
1.55

.48
More
Educated

Sample
4.05

1.52
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Stable .
Population Transient
Sumplg Sample
3098 | 4.2]
1.59 _ 1.51
t Statistic 1.08

Larpe variability of responsc to this statement

prevented significant results. A mean of 4.10 for the
total population indicated heterogencous attitudes of

thosc questioned. The population perhaps belicved that

Lnglish should also be included. As indicatcd by previous

responses, those statements that preferred onc languagec over
the other produced negative responscs. Dcmographic variables
did not affect the responses.

Statement 53

SINCE THIS 1S AN ENGLISH SPEAKING SOCIETY CHILDREN SHOULD BE
ENCOURAGED TO SPEAK ENGLISIE ONLY.
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;
1 Different Groups
K
‘ ; Total  lower  Middle  Under  Over.
] Popula- Income Income Age 35 Age 3%
¥ tion Sample Sample Sample Sample
1 Mcan: 5.36 5.34 5.38 5.43 5.29
: Standard
Deviation: .68 .61 .75 .72 .67
t Statistic .49 1.45
Less More
P Malc Female Educated Educated
i Sample Sample Sample Sample
4 5.33 5.39 5.42 5.30
.75 .60 .55 .79
t Statistic .69 1.28
Stable
Population Transient
Sample Sample
5.38 5.34
L] 75 [] 61.
t Statistic .49
This statement produced a high mean of 5.36 fcr the
total population. A small spread of the standard deviation
indicated the groups as a whole were homogeneous in their
- responses and illustrated that they rejected only English

being taught to their children. This exhibited, as did the
prcvious statement, that both languages were important.

Attitudes were not affected by démographic variables.

/7
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Statement 54

THE TEACHING OF SPANISH WILL DIVIDE GROUPS AGAINST EACH OTHER.
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| Different Groups
i Total Lower Medium Under Over
: Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mcan : 5.31 5.27 5.35 5.46 5.16
Standard
{ Deviation: .83 .92 .73 .79 .90
L Statistic .72 2.01
Significant ‘
Less More ;
Malce Female Educated Iiducated ;
Sample Samplc Sample Sample :
5.35 5.27 5.35 5.28 i
. 80 . 86 . 86 .81
t Statistics .72 .56
Stable {
Population Transicnt X
Sample Sample i
5.35 5.27 '
.73 .92
4 Statistics .72

. 118

!




A significant difference of attitude resulted between
age groups only. Those parents under age 35 responded more
strongly thun those over age 35. A mean for the total popu-

lation of 5.31 indicated that the rcspondents strongly

e T
st AT Y S AT T YT AT Y W T T ‘:‘-’"'\?

disapgreed with this statement.. This suggested that the

population belicved that Spanish had positive aspects and

— v et e

rejected the idea that language crcated divisiveness between

groups.

Statement. 55

THE TEACIILNG OF SPANISH WILL UNITE GROUPS TOWARD BROTIERLY LOVE.

o
o
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Different Groups

Total Lower Medium Under Over
lopula- Income -Income Age 35 Age 35
tion Sample Sample Sample Sample

Mecan: 5.15 5.16 5.14 ) 5.32 4.98 .
Standard

Deviation: 1,06 1.07 1.04 1.03 1.10

t Statistic ) 2.33
Significant




Less More
Malc Iemale Educated LEducated
Sample Sample Samplc - _Sample

5.10 5.20 5.31 4.99
1.10 1.02 1.02 1.07

t Statistic .70 2.25
- : Significant

Stable
Population Transient
Samplc Sample

5.14 5.16

1.04 1.07
t Statistic .19

Again, a significant differeﬁce between age grouws

resulted. Parcnts who were under 35 felt more favorably disposed
toward this statement than those over age 35. A high mean of
5.15 indicated a strong agreement with the statement by the
total pqpulution. The samplc with less education responded more
stronﬁly. This indicated that ﬁohesiveness of groups would
result if Spanish were taught. No significant differences

were produced by remaining demographic variables.

Statement S6

SPANISH SPLEAKING PARENTS SHOULD NOT ALLOW THEIR CHILDREN TO
SPEAK SPANISH AT 1IOME. '

A
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Different Groups

Total J.ower Mcedium Under Over
Popula- Income Incomc Age 35 Agc 35
tion Sample Sample Samplc Sample
Mcan: 5.48 5.45 " 5.51 5.61 5.35
Standard
PDeviation: .72 .76 .08 .65 .82
t Statistic . 56 2.55
Significant
Less More
Male Female Educated Fducated
Samplc Sample Sample Sample
5.48 5.48 5.51 5.45
.75 .70 .76 .08
t Statistic .00 .56
Stable
Population Transient
Samplc Sample
5.51 5.45
.68 .76
t Statistic .56

A high mean of 5.48 for the total population indicated

a strong disagrcement with this statement by most of these

parcents. A significant difference was noted between age groups

only. Those parents under age 35 more strongly opposed this
statcement than did those over age 35. This again indicated
that parents wanted to keep the Spanish language as a viable
part of their culture.

Statcment 57

ALL SPANTSH SPEAKING CHILDREN SHOULD FEEL PROUD THEY CAN SPEAK
SPANISH.,
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Different Groups ;
: Total Lower Mediun Under Over ?
Popula- Income Income Age 35 Age 35 ;
_tion Sample Sample ~ Sample Sample é
Mean * 5.67 5.63 5.71 5.85 5.49 }
Star fard !
Neviation: .47 .48 .45 .49 .50 :
: t Statistic 1.29 5.29 ;
5 Significant ;
lLess . Moxg !
Male Female Edug;%ed Eduggged i
Sample Sample Sample _ _Sample {
5.67 5.66 5.65 5.68 §
47 .47 .48 <47
: t Statistic .14 .43
, Stable .
S Population Transient
i Sampl e Sample §
. i
B 5.71 5.63
|
.45 .48 |
2 t Statistic 1.29
©
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This statemcnt produced the highest favorablec response
for the total population of any in the entire qucstionndire.
A high wean of 5,07 along with a small standard deviation in-
dicated that necarly ail parents-resﬁonded in the "strongly
agree' category. A significant difference was noted in the
age groups only. Those parents under 35 years of'age responded
more strongly thun those err age 35.
Statement 58
ALL SPANISH SURNAMED CIILDREN SHOULD SPEAK SPANISI.

[
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Different Groups
Total Lower Mediun Under Over
Popula- Income ° Income Age 35 Age 35
tion Sample Sample Sample Sample
Mcan: 4,57 4.71 4.43 4.59 4,55
Standard. ‘
Deviation: 1,59 1.51 1.65 1.59 1.59
t Statistic ' 1,32 .21
Less MoTrc
Malec Female Educated Eduggged
Sample Sample Sample Sample
4,54 4.60 4.64 . 4.50
1.71 1.45 1.58 . 1.59
t Statistic .30 .63
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Stable

Population Transient
—sample Sample
1.143 4,71
L.65 1.51
t Statistic 1.32

Amein of 4.57 for the total popu]ntlon’couplcd with a
wide spread of the standard deviation indicatcd hetcrogencous re-
sponses to this statement. Nevertheless, the responses indicated
that parents were “in favor of Spanish surnamed children speaking
Spamish. This statcmqnt indicated that parents understood
this to mean that their children should spcﬁk only in Spanish.

As indicated by previous responses, this has been consistently
rejected as Inglish has also been considered important. No
sipgnificant differences ‘were produced by the' demographic
variables.

Statement §9

PLECAUSE OF A LACK OF SUFFICSENT KNOWLEDGE OF ENGL1SH, SPANISH
SPEAKING CHILDREN DROP OUT OF SCIOOL .,
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biffcerent Groups

Total L.ower Medium Under Over
Popula- Income Income Ape 35 Age 3%
tion Sample Samplc Sample Sample
Mean : 3.18 3.22 3.15 3.36 3.00
Standard
Deviation: 1,54 1.55 1.53 1.50 1.58
t Statistic .35 1.74
Significant
liess More
Male - Female - LRducated Educated
Sample Sample Sample Sample
3.18 3.18 2.99 3.37
1,51 1:57 1.53 1.53
t Statistic .00 - 1.84
Significant
Stable
Population Transicent
Sample Sample
3.15 3,22
1.53 1.55
: ¢
t Statistic .35

The mean located in the middle range of the scale
supgested that the subjects were undecided as. to what they
belicved about this statement, or that they had no strong
opinion. Hdwevcr, when the standard deviation was taken into
consideration, it scemed obvious that many of the subjects agreed
with the statement while many others disagreed. This statement
produced a significant difference among those more educated,
indicating that thec morec educated recognized that léck‘of
linglish proficiency affected school performance. Other demo-

graphic variables did not affect attitudes.
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Statoement 60 . _
T EIND A SPANTSI ACCENT AGRELABLE TO T EAR,
| o :
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QuULs11OnGL :
"Different Groups
Total Lower Mcdium Under Over
Popula- Income Income Age 35 Age 35
tion " Sample - Sample Sample Sample
Mcan: 4,87 4.99 4.75 4.86 4,88
Standard
Deviation: .97 . 84 1.08 1.08 .85
t Statistic 1.81 .14
Significant
l.ess More
.Male Female Educated Iiducated
Sample Sample Sample Sample
4,86 4.88 4.97 4.77
L .96 .99 .89 1.04
t Statistic .14 1.52
Stable
Population Transient
Sample Sample
4.75 4.99
1.08 .84
t Statistic 1.81
Significant
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BILINGUAL EDUCAT1ON,

A significant difference in

attitude was reflected

in the lower income group. Those in the lower income group,

who perhaps spoke with an accent, did not find an accent

disagreecable when comparced to those in the middle income

froup. A mean of 4.87 for the total population with a wide

spread of standard deviation in the total distribution indi-

cated a more heterogencous attitude. The transient population

rcacted more favorably to this statement than did the stable

population. The rcmaining demographic variables did not pro-

duce significant differences in attltudes.
Statcment 61 i

REMOVING A SPANISH ACCENT SHOULD BE ONI OF THE GOALS OF

.73
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Different Groups
Total Lower Mcdium Under Over
Popula- Income Income Age 35 Age 35
tion Sample Sample Sample Sample
Mcan:. 4.80 4.85 4,75 4.74 4.87
Standard :
Deviution: 1.38 1.35 1.41 1.50 1.23
t Statistic . .54




Malc Yemale
Sample Saaple
4.80 4,81
1.40 1.36
t Statistic .05
Stable

Populuation
Sample

4.75
1.41

t Statiastic .54

l.ess Morc
Educatcd Lducated
Sample Sample

4.89 4,72

1.36 1.40

.93
Transicnt
Sample
4,85
1.35

The group as a whole rejected this as a goal of bi-

lingual education. A wide spread of standard deviation indi-

cated variability of responses.

This statement when compared

with statcment number 33, which is the same statement

worded differently, produced a similar mean. This indi-

cated that the group was not concerned with the sterco-

typing that has becen made. of one who spcaks with an accent.

There were no differences between other groups.

Statement 62

TI ENGLTSH SPEAKTNG CHILD SHOULD BE TAUGHT ABOUT THE SPANTSH

CULTURE.
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hifferent Groaps

_Yotal - lower
Popula- Income
tion Samplce
Mean: 5.49 5.52
Stindard
Deviation: .62 - .52
t Statistic
Male . Femule
Sample  Sample
5.55 5.43
.53 .69
t Statistic 1.41
Stable

Population
Samplc

5.45
"71

1t Statistic ' .76

Medium Under Over
Income Age 35 Age 35

Samplc Sample Sample

5.45 5.63 5.35
.71 .61 .67
3.26
Significant
Less .
LEducated Bdﬂgagcd
Samplec Samplc
5.56 5.41
.50 .72
~1.85
Significant
Transicnt
_Sample
5.52
052

A high mcan of 5.49 for the total population along with

@ small spread of the standard deviation indicated that most of

the population strongly agrecd with this statement. A signif-

icant difference rcsulted between age groups. Those under 35

years of age agrced more strongly with the statement than did

those over age 35. Amount of education also affected the re-

sponses, as the less educated reacted more strongly than those

with morc education. No significant differences were noted in

the remaining demographic variables.
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TIHE TEACHING OF SPANISH TO THE ENGLTISH SPEARTNG CHTLD WILIL
ALD TITM TN UNDERS'TANDING THE CULTURE OF ‘IHL SPANLSII SPEAKING
Gilrenn,
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Different Groups i
Total Lower Medium Under Over
Popula- Income Income Age 35 Age 35 ;
tion Sample Sample Sample Sample ;
Mein : 5.36 5.43 5,30 5.52 5.21 :
Standard ' ;
Deviation: .82 .71 91 .74 .91 ;
t Statistic 1.15 2.75
Significant ;
{
Less More . i
Male Female LEducated Educated j
Sample Sample Samplce Sample :
!
5.37 5.35 S.47 5.25 %
.88 .75 .77 .85
t Statistic .16 1.99 §
Significant
Stable
Population Transient
Sample Sample
5.30 5.43
_ .91 .71
o t Statistic 1.15
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A significant difference resulted between age

aroups. Those parents under age 35 more strongly agrecd
with the statement than those over age 35. A high mean

of §5.36 also indicated that the total population had a
strong favorablce opinion. Those with 1c$s.cducation had

a more favorable opinion than thosc Qith'more education.

The responses to this statement were consistent with
previous responscs in that language was viewed as an aid

to breaking down barriers crecated perhaps by the inability
to communicate in another language. Significant differences

vere not produced by the remaihing demographic variables.
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g DISCUSSION

F

5 The results of this study indicate that the most

4 important variable in distinguishing difference between
groups was age. Sociocconomic status, scx, education and

- mobility did not produce as many significant differences

TR

’ ¥ as did age. There were individual statements that were

affected by cach variable; however, of the sixty-three

items in the questionnaire, thirty-nine of the items showed

a significant differencc in which age was a factor. Eight
of the sixty-three items showed that mobility reflected a
significant difference in attitu&e. These statements were
related in that the items were about the status of Spanish
language in the curriculum. It would thereforec indicate
that this group had a high positive fceling about the
Spainish laﬁguage and were desirous, of having it included

in the curriculum.

Fourtcen of the sixty-three items showed a signifi-
cant difference bascd on education. Thirteen of the group
with an éducation under 9.8 gradés reacted more positively
than thosc with a higher education. On one item, those
above 9.8 showed a stronger response.. The items to which
this group responded were also Based on the teaching of
Spanish. The statements clearly reflected a need to main-
tain their language as a viable means of communication.

 {;‘ The parents, this Qritér believes, are insisting that.their
. language is an importaﬂt‘factor for a balanced'communication

system in the world they want and do operate in. They are

LRICT | ~ ~
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desirous that their childien obtain this balance in their

cducation. Five of.the sixty-three items reflected a sign-
ificant difference based on sex. On three of the itcﬁé

the male population recacted more strongly. These threc
itcms were rclated as they all dealt with the amount or
emphasis Spanish should be given in the curricula. The

two items in which the female population reacted more
strongly dealt with the value of the Spanish language.

This suggested that the population insisted that educators
note the parents desire to implement Spanish in any pro-
gram for their children. Eight statcments out of sixty-
three showed a significant difference based on socio-
economic status. Of the eight, five showed that the lower
income group felt more strongl& than the middle income
group. These items had reference to making Spanish a

part of thc curricula. Again, the positive reactions
across all variables indicatecd the strong desire of this
group to devclop and maintain a knowledge of the Spanish
language. Since there were few significant differences
between income groups, the categories determining socio- i
cconomic status as defined by Warner (1949, pp. 140-141)

between the upper-lower class and lower-middle class were

too ciose to affect attitudes.

The majority of the statements produced a high f
score, i.c., a positive attitude. It would therefore
indicate that the group was fairly homogeneous. There

wvere, however, statements within each grouping to which

¢
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the subjccts resbohded positively and to which they responded

é ' negatively, When the mean for each group was comparcd with
: the results for the individual statement within each sample
| group, the result indicated that Fhe group was homogeneous.
Compilation of statistical data used in this study may be
found in Appendix 6.

- In analyzing the demographic data, the results showed
that 97.7 of the respondents were born in the United States,
93.2 of the parents were born in tke United States and'86.8
of the respondents' grandparents were born in the United
States (Table II).

The mean agé of the rcspondents was:36.3 and had a
mean number of 4.3 chil@ren. The mean number of years qf
schooling for the respondents was 9.8. Respondents had
lived 18.5 years in the community, 33.5 in New Mexico, and
33.8 in the Southwest (Table II).

O0f the total population, 86.3 percent first learned

Spanish at home, 10.9 percent learned English first, and : !

2.3 percent learned both 1anguagés at the same time (TaRle
R O

The information presented in Table I may. be sum-

marized as follows: 56.4 percent of the respondents spoke

Spanish with their spouse, 24.5 percent spoke English and

e s A o A s = s

19.1 percent spoke both languages with their spouses. {Pe’
<hi | dre
percentage of respondents who spoke Spanish with'thei§‘WaJJan

22.7, while 52.7 percent spoke English, and 24.5 percent

spoke both languages with theif children. With their
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relatives, thefe were 66.4 percent of the respondents who
‘spoke Spanish, 13.6'percent who spoke English and 20.0 per-
ﬁent who spoke both languages. With friends, 46.4 percent
spoke Spanish, 22.7 spoke English, and 30.9 spoke both
lénguages.

This information indicated that while all the
parents ahd positive attitudes toward bilingdal education
and were desirous of having their language and culture
preéérved, the majority of the parénts spoke English with
their children. This suggested that thé& wére losing their
language and/or did not desire to Eommuniéate with their
children in Spanish. This was more apparent among the
parents who were under age 36. If this is so, then one
can ask why bilingual education is necessary. It can be
said that apart fromlencouraging'diverse knowledge of
languages, these respondents still ﬁéintainedma relation-
ship with parenfs, Spoﬁse, children, relatives ahd friends
in which Spanish-was used. The fact fhat it les§ened to
the degree that only 19.84 percent of the respondents
spoke Spanish with their childreq indicated.that this-
group provided a lesser Spanish-speaking environment than
did their parents. This was reflected in the high number
of respondents in the 36 years-and-less group who spoke
only Engllsh with their children, e. g.,. 126 compared with
200 respondents. In this same age group, 52.35 pertént{
spoke Spanish with their spouse, 62.69 percent with their

rclatives, 48.41 percent with their friends, and 84.12




_their spouses, children, and relétives, and as a first lang-

creasc in thc use of Spanish with their friends, which sug-

percent {first lcarncd Spanish at home.

Again, this dewmon rated thut the parents were anxious
that their children learn Lnglish and helieved they must re-
inforce the school sétting rather than their home setting.

It would at first scem contradictory when the résults showed
that they were for bilingual cducation. It is interesting
to note that this group had more positive attifudes_toward
bilingual edugation than their older counterparts. -
0f the age groups 37 through 66, 61.70 percent spoke
Spanish- with their spouse, 26.59 percent with their children,
71.27 percent with their relativeﬁ, 43.61 percent with'friends,
and 93.61 percent first learned Spanish at home (Table 1).
Cbmparing the two groups, it is evident that among the

younger group there was a decline in the use of Spanish with
uage lcarncd at home. In the younger group there was an in-

gested an effort to communicate with their friends who spoke

Spanish with them than did the older group who spoke less
Spanish with their friends. .

There were no significant differencés in the‘grsups'
attitudés toward bilingual education. The high mean of §5.27

for the total population indicated a positive attitude,

whilec the mean for the total popuiation regarding attitudes
toward use of Spanish in the curriculum'was only 4.73, which.

was nevertheless positive. The total mean for the population

Was 5.11 in responding to the statements regarding attitudes
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towurd.culturc. This.indicated that thé total population
] ) was homogencous in its positive attitudes in these areas
(Tables 111, IV, and V). |
It appeared that parents who had their children in
bilingual programs had positive attitudes toward this kind
of cducation. This conclusion was based on the results of
the study, since all the subjects had children in bilingual
programs. The indication of the parents' enthusiasm was
reflected throughout the responses to the questionnaire.
Significance of this study has relevance for future

bilingual programs. More data is needed for comparison with

other parents whose children are not in bilingual programs.

SUMMARY
The purpose of this chapter was to analyze the
statistical data for each quegtioh. The responses to the
questionnaires reflected parenfs( attitudes toward bilinqual
programs. A t-test was applied to every quéstion; and each

sct of analyses included specific demographic variables.

! A discussion of the results showed that of all the . |
' demographic variables considered in this study, age of
subjctts was the only variable which reflected a significant

difference in parcnts' attitudes. Those under thirty-five

s et i m o ne

years of age responded more postively than those over thirty-

- five.
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TABLE 1

PERCERTAG) OIF RESPONDENTS WIIO SIPBAK SPANTSH

NUMBLER OF

FIRST
LEARNED

AGE RESPONDENTS SPOUSE CHILDREN RELATIVES FRIENDS AT 1IOME

24
25
20
27
28
29
30
31
32
33
34
35
36
37
38
39

1
9
11

—HOOMMOMFHFOOHHMFOWRNUMEBRINAUNDUINTAO XTImO U

WITH WITH WITH WITII
0 0 100 100
44 11 44 44
45 0 45 18
20 20 60 20
47 11 68 32
44 6 50 44
64 18 55 45
57 21 57 71
50 33 67 67
80 60 100 60
50 33 83 67
50 37 63 63
89 33 89 56
60 0 60 20
36 0 64 18
63 25 75 75
50 50 37 37
50 50 50 50
44 22 78 44
100 50 - 100 75
60 0 80 20
80 40 80 80
100 100 100 100
33 0 33 33
67 17 83 33
100 33 100 33
75 0 75 25
80 60 60 40
50 0 50 0
100 0 100 0
33 33 67 33
100 100 100 100
100 0 100 0
100 100 . 100 100
100 0 100 100
100 100 100 © 100
0 0 100 100

100
67
55
80
84
94
82

100
75

100

100
75

100
60
9l .

100
88

100

100

100
80 -

100

100
67

100

100

100
80

100

100
33

100

100

100

100
100

100
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CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
SUMMARY
The purposc of this study was to fnvestigate attitudes

of parents, whosc children were in bilingual programs, toward

bilingual cducation. The study also sought to find if differ-

ences cxisted between income groups because of sex, age,

mobility, and cducation.

Two hundred and twenty persons (or 110 pairs of parents)

whosc children were in bilingual programs in ten schools in
the Alhuquerquc.Public School Systch comprised the sample.
They were divided iﬂto t&o socioeconomic groups, lower-middle
and upper-lower, and subdivided by age, mobility, sex and
cducation. Lach pair of parents was administered a sixty-
threce item questionnairc by trained Spanish-speaking inter-

viewer, The questionnaire was given simultaneously to both

parcnts at their home. All of the responses were obtained
within a two-week period in order to prevent time from being
a variable which might have produced differences in attitudes.

T-tests were used to determine whether significant differences

existed between the two gfoups on each question.

CONCLUSIONS

The following conclusions apply only to the samplc used
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in this study.

The wmean scoives for the total population were high
on most of the stutcements, indicating an_homogcncous'poéi-
tive attitude toward bilingual education. There werc few
significant diffcrences between socioeconomic groﬁps. of
the other independent variables, age produced the most
signifjcant diffcrences. This indicated that ;hpse parents
under age 35 were more positive in their attitudes than
were the older group. This was significant if comparcd with
other variables. Those under 35 spoke ‘less Spanish with
their children, but had a more positive attitudé toward
bilingual cducation, possibly because qf a strong need
for cultural identity. Amount of education did not scem to
alter this attitude significantly. 1In several instanccs,
hoch¢r, the amount of mobility reflected significantly the
responsce toward certain gtatements. The lower socioeconomic
group reflected stronger attitudes. Again it was indicated
that the lower-class transient parent nceded to identify
with the culturc. Coming to a larger mctropolitan arca from
a smaller community may have been a factor cmphasizing
the nced for cultural identity..'

Exposure to bilingual education for both groups

produced a favorable response. This study indicated that

parents enthusiasticaliy approved of the on-going programs

to which their children were being exposecd.

bt AL A8 4 o L ne s e el e

RECOMMENDATIONS

The attitudes of the parents investigated in this study ]
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demonstrated a strong scntiment for becoming or rcmaining

a bilingual-bicultural society. Our educational system
can be the vanguard in fulfilling this demonstrated desire.
Based on the data from this study, the writer recommends

that the following positive steps be taken:

1. Expansion of bilingual-bicultural programs.

2. Assessment of the desires and needs of the
community hefore a particular bilingual-
bicultural program is initiated to dcter-
mine the validity of an cxisting program.-

3. Availability of Spanish in the curriculum

in all grades of all schools to children of
411 cthnic backgrounds.

4. Incrcasec of programs by universities to pro-
vide sufficient competent tcachers trained
for bilingual-bicultural progranms.

5. Inclus1on of a cultural component in every
bilingual program.

6. Development of materials rclevant to the
Mexican-American culturce which reflect

the objectives and curricula of any bi-
lingual progranm.

Future studics could serve to substantiate and amplify

this study. Arcas recommended for future studies are:

1. The use of grcater socioeconomic variance within
the sample group.

2. Inclusion of parents whose children are not in
bilingual programs in the samplc group.

3. Use of a sample group with a mean cducation of at
lecast 12.0 ycars, whereas for the purpose of this
study a mean of 9.8 years was uscd. (Table II)

4. Broader regional studies to determine the

degrce of variance, if any, of parental attitudes
within the region.

i Bl e Hn i e mire o7 ool aise Ssen s sl i
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5.

6.

A longitudinal study be madc to compare
results with the present study,

That this investigator's questionnaire be
used again with a different group.
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PARENTAL ATTITUDE QUESTIONNAIRE

The Spanish epeaking
chi1ld ghould be taught
only 1n Spanish.

MTLDLY MILDLY

The Spanish speaking
child should be taught
only in knglish.

The Spanish speuking

child should be taught
in Fnglash and Spanmish
an cqual amounts.

Spanish and Englash
should be taught o
Spanith speaking
children beganning
from the fairst gvade.

Spanish only should
be taught to Spanish
speaking chaldren
beginning rrom the
first grade.

English enly sheuld
be taught to Spanish
and lnglish spzaking
childscen beginning
irom the tirst grade.,

The Englash speaking
child =houid bz

tavght only i Spanish
in the iirs>t ;rade.

The Englich spuaking
child shouida be
tavght English and
Spanish 1n cqual
amounts 1n the farst
grade.

T T A et TN e e g B o @ T * o B RIS D ML W i e @ A T it LR DA L et AR gt T ST R T e

Spanish ‘cnly should
have been taught

when you were in

the clementasy sghool,




(10)

(11)

(12)

(13)

(14)

(15)

(16)

17)

Eugplish oniy should
be taupht in the
clcmentary grades,

Spanish and English
should be taught

to Jnglish speiking
chaldren beginning
from the first
grade,

Spanich should nct
be taupht in the
elcmentary grades

_as children will

lcarn to speak
with «n accent.,

The knglash
speuking child
should be taught
to spcak Spunish
1luently,

The teaching of
Spanish to Spanish
spusking children
will make them
fcel dafferently
from the rest of
the chiidren of
the same sage.

School should not
be conducted in
Spanish sfter the
third grade.

The tcachaing ok
Spanish to the
Spanish spedking
child interteres

in communicating
with those who

do not spcak Spanish.

The teachang of
Spanish ro the
Spanish spcaking
child aids 1n
his communicating
with otherg,

3
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B
4
i
b
b



(18)

(19)

{20)

121)

(22)

(23)

(24)

(25)

The tesching orf
Spani=h to¢ the
Spanach g¢peaking
child helps ham
relate ideas and
expcricences of the
home with those 1n
the school,

Strongly
Agree

Agree

Mildly Mildly

Aprec

Disagree

Disagree

140

Strongly
Disagrece

The teaching of
Spanish to the
Sparash speaking
child interferes
with the odjust-
menpt 1n the
school setiting.

Spanish should
be taught in
high school only.

Spanish should
bc vscd only as
a bridgc to
English.

Teachcrs should
not allow children
to spcak Spanish
in the schsoel.

English speaking
chaldren should
learn Spamish.

The Span:ish
language has no
valve in this
country.

A1l Spanish speaking
parcents should
cncouradge the tcach-
ing ot English and
Spanish an the
schools.

\*
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(26) A1) Spanish speaking
parcnts shouid
encourapc schools
to tcach only in

English.

(27) The State Department
of Lducation should
sce that cnough
Spanish speaking
teschers are
available.

(28) It is up to the
universitics to offer
courses that fat
the needs of bilingual

children.

(29) The Spanish spcaking

child should be
taught to spcak
Spanish flucntly.

(30) The Spanish speaking
child should be
taught to speak
English fluently.

(31) From what I know
abour Bilingual
Bducation Programs
they arc of littic
value.

(32) Bilingual Education
programs should he
made availablec to
everyonc.

(33) The goal of
Bilingual Education
should be to
remove a Spanish
accent

(34) Respect for the
valucs ol cuviturally
dificcent groups
should be taught.

TR |- NSt e apgreni senmmun U PTRR TR RS



(35)
(36)

(37)

(38)

(39)

(40)

(a1)

(42)

A good bilinpual
progiam should teach
both the language

and about the culture.

A tcacher should
understand the
cultures that exist
in the Southwest.

Strongly
Aprec

Agree

Mildly
Aorce

Mildly
Disaprce

Disagree

Strongly
NDisacree

The teaching of
Spanish to the
Englash speaking
child wal) 3id him
in undcrstanding
the ideas and
experiences of the
$panish speaking
child.

The teaching of
Spanish to the
English spesking
child will aid

him in communicating
with the Spanish
speaking child.

English speaking
children should

be gfiven the same
opportunity to

learn Spanish as

are Spanish speaking
children.

Enplish speaking
¢hildren should be
in balingual pro-
grams.

Frglish speuking
parents should
encoutrage thear
children to speak
Spanish.

The nceds or the
communities should
be assessed betore
a bilingual pre-
gram 1s started.
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(43)

(44)

(45)

(46)

(47)

(48)

(49)

The Spanish spesking
child sheuld he
taught about the
Spantsh cultuie.

Strongly
Agree

Agrce

Mildly Mildly

Agree

Disagree

Strongly
Disapree Disagrvee

The reaching of -
Spinish aids
teachers and
students an the
betiar understanding
of the Spunish
{family.

The tcaching of
Spanish wvi1ds in the
better understanding
of the Spanish .
comnunity.

The teaching about
the Spanish culture
in the schools aids
the Spanish spcaking
child an understand-
ing the vicws ot
parents and grand-
parcents.

with the teaching
of Spanish in the
schools the Spanish
speaking chald
{cels better about
himself.

With the tcaching of
Spanish, the Spunish
speaking child and
English specaking
child will under-
stand each other
better.

A Spanish speaking
child should be
taught 1in English
only to prepare him
to compete in &n
Engiish speaking
society.

154
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Strongly Mildly Mildly Strongly
Aprec Agree Aurce Disavrce Disagree  DNisanree

(50) A Spanssh cpeaking
child taught an ,
Spanish will mect
with better succsss
in schocl.

(51) Childien should be
encouraged to speak
Sparych at huoune 11
they are able to

gpeak 1rv. A7)
(52) Childier shovld be ; (

encouraged to speak N

Spanz:h all the vime \

if they arce uable -

to speak it.

(53) Sinrc this is an
English speaking
socicty children
should he encour8ped
to speak English only.

(54) The tecaching oi
Spanish will divade
groups against cach
other.

(55) The tecaching of
Spaunish will unite
groups towards
brotherly Ttove,

(56) Spanish speaking
parcnts should not
allow their children : ‘
to speek Spamish at <
home. '

(57) A1l Spanish :peaking
children shovld
fecl proud they can
speak Spanish,

(58) All Spanith surnimed
children shouvld speak
Spanish. :

R GNP MUUESNFIP P
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Because of a lack

of suff.cient know-
ledge of Enplish,
Spanish speaking
childven dicp out of
school.

Mildly Mildly Strongly
Agree , Agrec Disagree Disagrce Disagree

I find a Spanish
accent agrecablce to
the car.

Removing u Spanish

aczent should be one

of the goals of
Bilingual Education.

The Engiith speaking
chiid shovld be
tought about the
Spanish culture.

The teaching of
3panish to the
English spcaking
chiid wali aid him
in understandang
the cultvre of the
Spanish speaking
child.
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KEY TO INTERPRETATION OF PARENT ATTITUDL QUIESTIONNAIRE

3 ATTITUDES TOWARD THE BILINGUAL EDUCATION PROGRAM

3. The Spanish spcaking child should be taught in English
and Spanish in equai amounts.

6. English only should be taught to Spanish and Anglo

~ children beginning from the first grade. |

8. The English speaking child should be taught in English
and Spanish at the same time in cqual amounts in the
first grade.

12. Spanish should not be taught in the elcmentary grades
as children will learn to speak with an accent.

13. The Anglo child should be taught to speak Spanish
fluently. '

15. School should not be conducted in Spanish after the
third grade.

16. The tecaching of Spanish to the Spanish speaking child
interferes in communicat;ng with those who do not speak
Spanish.

17. The teaching of Spanish to the Spanish speaking child

aids in his communication with others.

18. The teaching of Spanish to the Spanish specaking child
helps him relate the ideas and experiences of the home
with those in the school. |

19.  The tcaching.of Spanish to the Spanish surnamed child i

interferes with the adjustment in the school setting.

ERIC A | 158




Spanish should be taught in high school only.

Spanish should be usecd only as a hridgé to English.

Tcachcrs should not allow children to specak Spanisn in

the school.

inglish spcaking children should learn Spanish.

The Spanish language has no value in this country.

Al1l Spahish surnamcd parents should cncourage the

teachiné of Iinglish and Spanish in the schools.

A1l Spanish surnamed parcnts should encourage schools

to tcach only in English.

The State Department of Education should see that

enough Spanish-spcaking teachers arc available.

It is up to thec universities to offer courses that fit

the nceds of bilingual children.

The Spanish surnamed child should be taught to spcak

Spanish f{lucntly.

The Spanish surnamed child should be taught to spcak

English fluently.

From what I know about Bilingual Educafion Programs they

are of little value.

Bilingual Education Programs should be made available

to everyone.

The goal of Bilingual Education .should be to remove a

Spanish accent.

Respect for the values of culturally different groups
' :

should be 1nughf.
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36.

37.

380

39..

40.

41.

42.

61.

149

A good bilingual program should tcach both the

languapge avd about the culturc.

A tecacher should understand the cultures that eoxist

in the Southwest,

The teaching of Spanish to the Anglo child will aid

him in understanding the idecas and experiences of the
Spanish surnamed child.

The tcaching of Spanish to the English speaking child
will aid in his communication with.the Spanish surnamed
child.

Enplish spcaking children should be given the same
opportunity to learn Spanish as arc Spanish speaking
children.,

English speaking children should be in bilingual
programs.

English speaking parents should encourage their
children to learn Spanish,

The nceds of the communities should be assessed hefore
a bilingual program is étartcd.

Removing a Spanish accent should be one of the goals of

bilingual cducation.

ATTITUDES TOWARD USE OF SPANISH IN THE CURRICULUM

The Spanish speaking child should be taught only in

Spanish.

The Spanish specaking child should be taught only in

Enplish,
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6.

]0.
11.

]~2.

13.

14,

15.

20.

150

The Spanish specaking child should be taught in Engliéh
and Spanish in equal amounts.

Spanish and English should he taught to Spanish specaking
children beginning from thc'first grade,

Spanish only should be taught to Spanish speaking
children beginning from the first grade.

Inglish only should be taught to Spanish and English
children beginning from the first grade.

The English speaking child should be taught only in
Spanish.

The English speaking child should be taught in English
and Spanish in equal amounts in the first grade.
Spanish only should have becen taught when you were in
the clementary school.

Eng]ish.only should be taught in the elementary grades.
Spanish and English should be taught to English
speaking children beginning from the first grade.

Spanish should not be taught‘in.the clementary grades

‘as children will learn to speak with an accent.

The English speaking child should be taught to speak
Spanish fluently.

The teaching of Spanish to Spanish speaking children
will make them feel different from the rest of the
children of the same age.

School should not be conducted in Spanish after the

third grade.

Spanish should be taught in high school only,
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23.
24.
29.

18.

19.

43.

44.

45,

46.

47,

48.

151

- English speaking children should lcarn Spanich,

The Spanish language has no valuc in this country.

The Spanish spcakiﬁg child should be taught to speak
Spanish [luently. _
The Spunish speaking child should be taught to speak

kinglis} fluently.

ATTITUDES TOWARD CULTURE

The tcachipg of Spanish to the Spanish surnamed child
helps him relate the idcas and experiences of the

heme with those in the school.

The testhing of Spanish helps the “panish speaking

ch!!d make an easi~r adjustment to the school setting.
The Spanish speaking child should be taught about the
Spanish culture.

The teaching of Spanish in the school aids everyone in
the better understanding of the Spanish family,

The teaching of Spanish aids in the better understanding
of the Sparish community.

Thénfcaching about the Spanish culture in the schools
aids the Spanish speaking child in understanding the
views of. parents and grandparents.

With the teaching of Spanish in the scitools the Spanish
surnamed child feels bettér about himself,

With the tcaching of Spanish, the Spamish speaking child
and the English speaking child will understand each

other better.

. 162
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49.

50.

51.

52.

53.

56.

57.

58.
59.

60.
61.

62.

152

A Spanish spcaking child should be taught English

only to prepare him to compete in an English spcaking
socicty,

A Spanish spcaking child taught in Spanish will mcet
with better success in the school.

Children should be cncouraged to speak Spanish at home
if thpy are ablc to specak it.

Children should be eﬁcouraged to speak Spanish all the
time if they are able to speak it.

Since this is an English speaking society,children
should be encouraged to speak English oﬁiy.

The tcaching of Spanish will'dividc groups against
each other.

The tcaching of Spanish will unite groups towards
brotherly love.

Spanish specaking parents should not allow thecir
children to speak Spanish at home.

A1l Spanish speaking children should feel proud they
can speak Spanish.

All Spanish surnamed children should speak Spanish.
Becausc of a lack of sufficient knowledgec of English,
Spanish speaking children drop out of school.

I find a Spanish accent agreeable to.the ear.

Removing a Spanish accent should be one of the goals of
bilingual education.

The Anglo child should be taught about the Spanish

culturec.
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63.

The teaching of Spanish to the ELnglish spcaking
child will aid him in understanding the culturc of

the Spanish specaking child.
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POSITIVE - NEGATIVE STATED ITEMS

POSTTT VI STATEMENTS - Scored 6 through 1.

The following items arc stated in a positive manner:

e e e o 1R S e LT T St 3 ey S LT

1 11 25 32 38 43 48 58
13 27 34 39 44 50 60

B

17 28 35 40 45 51 62
18 29 36 41 46 52 63
23 30 37 42 47 55

[T- T - R R

57

NEGATTVE STATEMENTS - Scored 1 through 6.

The following jtems are stated in a negative manner:
2 16 31 59
5 19 33 61

6 20 49
S { 10 21 53
12 22 54
14 24 56
15 26

i
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DATE

TIME OF DAY

DATY OF B1RI

SEX

(MAIT) GENATLE)
W1 DOW WIDOWER MARRIED DIVORCED

HOW MI\NY.CIIII.I)RIEN DO YOU HAVE?

HOW MANY CHILDREN LIVE AT HOME?

WHAT GRADES ARE YOUR CHILDREN IN?

IIAVEE ANY OF YOUR CHILDREN EVER BEEN IN A BILINGUAL PROGRAM?
116 THE ANSWER 1S YES, WHERE WHEN

WHAT ARE THE AGES OF YOUR CHILDREN?

WIIAT WAS THE LAST GRADE OF SCHOOL YOU COMPLETED?

WHAT 78 THE OCCUPATION OF WIFE?

—(BE SPLCIFIC)

WHAT 1S THE OCCUPATION OF HUSBAND?

(BE SPLCITIC)

WERE YOU BORN IN THE UNITED STATES?
WERE YOUR PARENITS BORN IN THE UNITED STATES?

WERLE YOUR GRANDPARENTS BORN IN THE UNITED STATES?

1OW LONG IIAVE YOU LIVED IN YOUR PRESENT COMMUNITY?

HOW LONG IIAVE YOU LIVED IN NEW MEXICO?

HOW LONG HAVE YOU LIVED IN THE SOUTHWEST?

WHAT WAS THE LANGUAGE YOU FIRST LEARNED AT HOME?

WIAT LANGUAGE DO YOU USE MOST WITH YOUR HUSBAND?

WIIAT LANGUAGE DO YOU USE MOST WITH YOUR WIFE?

WHAT LANGUAGE DO YOU USE MOST WITH YOUR CHILD"©EN?

WHAT LANGUAGE DO YOU USE MOSYT WITH RELATIVES?

WHAT LANGUAGE DO YOU USE MOST WITH FRILNDS?
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Dear Parents:

The Department of llementary LEducation at the
University of New Mexico in cooperation with the Albu-
querque Public Schools is conducting a rescarch project -
on parcntal attitudes toward Bilinpual REducation.

We are very much interested in your opinion as a
parent and we would like for you to fill out the question-
naire which will be given you by an intervicewer. Your
cooperation in this research will be of great benefit
towards forwarding scientific knowledge in this important
arca, and towards helping us understand certain nceds that
our children have. '

An intervicwer will rcad with you the items on the
questiomnaire. Jf you have any questions as to wording,
please feel free to ask the interviewer to explain the
item. You arc not to ask the interviewer for his or her
opinion as you are to answer the questionnaire according
to your own beliefs. There arc no right or wrong answvers,
since people's opinions differ. We are interested in these
differences. Pleasc do not try to make any type of im-
pression, since this is an objective, scientific study
without any bias in onc dircction or another.

Two intervicwers, onc female and one male, will be
coming to your home. The male interviewer will interview

~the hushand and the female interviewer will interview the

wife.  Please answer the questionnaire without discussion
of the items with any member of the family, with the excep-
tion of the interviewer who will only explain the item if
necessary. Answer each question as best you can.

It is not necessary that you sign the questionnairc.
We have given your questionnaire a number so that you will
remain anonymous,

We apprecciate your cooperation in this important
study.

170
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FILMED FROM BEST AVAILABLE COPY
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